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THE PROFESSIONAL PREPARATION OF TEACHERS OF WORLD
HISTORY IN SELECTED HIGH SCHOOLS OF TEXAS

CHAPTER I
INTRODUCTION
Statement and S ignif' icanc e of the Problem
How effectively world history is taught 1n the
high schools of Texas depends upon the children, the
home and community, the quality and quantity of support
provided for eduoation,
the buildings and equipment , the
.
curricula and books, the teaching supplies, and the
teacher.
Each of these contributessomething toward the
operation of the total school program.

The children

bril_lg their inherited abilities and ~apacities for learning, their background of experiences, their desires and

aspirations.

The impact of the home and community tends

either to limit or enhance the youngsters' accomplishments, and furnishes the real _env1ronment for learning.
The support for the buildings , equipment, curricula,
books, and teaching supplies with which to create an
artificial environment for the learniilg situation is
furnished by the lay public.

The teacher is selected

and employed by representatives of' the same public.
But given the children, no other elements 1n the
educational situation are so vitally significant as the
men and women who conduct the classes--the teachers .

It
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is apparent then that the quality of the teacher is of
utmost importance.
Dr . Sterling McMurrin, the new United States
Commissioner of Education, had this to say when interviewed by a representative of a scholastic magazine:
The number one education problem in America
today 1s the quality of teach1ng--espec1ally at
the secondary level. Though many teachers are
highly competent, too many of them are inadequately
trained 1n the subjeots they teach.l
The problem is one of long standing .

According

to data collected by the National Survey of the Education
of Teachers in 1935, teachers in the United States were
generally deficient in preparation for the profession. 2
Some fifteen years later the same types of conditions
seem to have prevailed from evidence of excerpts from
a supervisor's notebook.

Among other statements appeared

this:
Members of the board have set up rules and regulations which sometimes interfere with securing the
best candidates for given positions • • • • Teachers
are sometimes assigned to positions for which they
have been inadequately trained • • • • J
lbAn Interview With Commissioner McMurrin,n World
Week, Vol . XXXVIII, No . 11 (April 19, 1961), 1-T.
2E .

s.

Evenden, National

§urvey of the

Eduoation

of Teaohersi Snrorna-rY a,nd Interpre:t§.t1onWash1ngton, n.
c. : Government Printing Office, 1935), p . 92.

Jcharles E. Prall and c. Leslie Cushman, Teaoher
Serviae (Washington, D. C. : American Council on Education, th Printing, 1949), p. 291.

Education in

3

In both current and recent research the problem of teacher preparation is under attaok . 4

In view

of this fact, are teachers of American public schools
prepared?
The studies on teacher preparation in specific
subject areas are fewer than on general preparation of
social studies teachers . 5 The concern of this study
arises out of an awakened interest in the preparation
of world history teachers .

Through personal contacts

at professional meetings and informal group sessions
attended by the writer, it was surprising how many
teachers expressed concern for having been assigned to
4nonald P. Cotrell, ed., Teacher Education rw:
a Free People (Oneonta, New York: The American Assn. of
Colleges for Teacher Education, 1956), p. 283; Allan A.
Siemers~ "World History in Selected California High
Schools;" Unpublished E<1. D. dissertation, School of Education, Stanford University, 1959, 161; Samuel E. Pisaro,
l!Cndiana Study of Successful and Unsuccessful Teachers
Support Proponents of Professional Education," Phi Delta
Kappan, Vol. XL (February, 1959), 211; and also Kimball
Wiles and Franklin Patterson, The High School We Need
(Washington, D. c.: Assn. for Supervision and Curriculum Development, 1959), p. 19; "The Status of the American Public School Teacher," N, E. A, Research Bulletin,
35:28 (February, 1957).
5Edith West, ed., Improving the Teaching of World
History, Twentieth Yearbook (Washington, D. c. : The
National Council for the Social Studies, 1949), p. 268;
Ri chard E. Gross, "In Scholarly Journals," Social Education (May, 1960 ), 219-222; Jolm R. Palmer, "History
Textbooks and Social Change , " Social Education, Vol. XXV,
No . J (March, 1961), 135; Vernon c. Pohlmann and Frederick L. Wellman, "Are High School Social Studies Teachers Adequately Prepared?', Social Education, Vol. XXIV,
No. 7 (November, 1960), 311.
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teach certain subjects for which they were not prepared.
It was even more alarming that evidence 1n the literature supported such expressions .
In the N. E. A. survey of 1957, entitled~
Status of the American Publ ic School Teacher, many
teachers from across the nation were asked about preparation, and the returns of the questionnaires revealed
that 16 .4 percent of the social studies teachers were
teaching half and sometimes more than half of the time,
in other than their major field.

Pohlmann and Wellman

report on three similar studies that bear out this same
condition. 6 One is an admittedly old study, but the
other two are of a more recent origin.
there 1s a

11

They feel that

tendency 11 in many states "to use inadequately

prepared teachers in the social studies classes," and that
"while comparable recent data for the entire country seem
to be unavailable, there is reason to believe that conditions are not generally better elsewhere . "?
6Pohlmann and Wellman, ll21,q. , 311. The three
studies reported were: William c. Bagley and Thomas
Alexander, The Teacher of Social Studies, Part XIV,
Report of the Commission on the Social Studies (New York:
Charles Scribner ' s Sons, 1937), p. 29; Harold v. Sare and
Wallace Browning, "Background and Academic Prepar ation
of the Social Science Teachers in the High Schools of
Kansas, 1956-57~ The Emporia State Research Studies 7:25;
{December, 1950); and Frederick Wellman, "Social Science
Teachers 1n Illinois High Schools, Their Preparation and
Teaching Assignments," Unpublished M. s . Dissertation at
Illinois State Normal University, 1959, 42 .

7Ib1d,, 310
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The Committee on Improving Educational Services
of the Texas State Teachers Association made a report
recently in a handbook called Social Studies in
Schools .

Texas

The report was the result of a cooperative

endeavor involving many persons 1n Texas.

According to

the report:
• • • a curricuJ.um guide that would have as its
three major purposes first , to give some direction
to local school staffs in the study and evaluation
of their own program, second, to provide guidance
in the writing of local curriculum guides, and third,
to give assistance to teachers for the selection of
suitable learning situations, wouJ.d be invaluable in
the i]!lprovement of social studies programs, statewide . 8
But, on the other hand, there are those who have
quite a different view pertaining to the reorganization
of the instructional materials without like concern for
the teacher responsible for their inte:7:Pretation to the
students.

Miss West and her associate, Miss McClure, as

well as other scholars are 1n agreement on such matters;
"Good world history teaching 1s not assured simply by revising course organization or selecting fresh content."

8comm1ttee on Improving Educational Services of
the Texas State Teachers Association, Social Studiep 1n
Texas Schools (Austin: Texas Education Agency, 1957) .

6

The te~cher's scholarship st111 remains the key faotor
in teaoh1:ng . 9
Purpose of the Study
The purpose of this study is to describe the
academic and professional preparation of a selected number of teachers of world history from certain high schools
accredited by the Southern Association of Colleges and
Secondary Schools 1n Texas, during the 1960-61 school
year.
In the process of this description, the following specific questions will be answered:
1.

To what extent are teachers of world history,
from these selected schools, professionally
prepared to teach world history?

2.

To what extent are teachers of world history
showing evidence of professional growth by
formal or informal preparation?

3.

To what extent, if any, are prepared teachers
with Bachelor degrees pursuing advanced
degrees in the same or related areas?

4.

What evidence is there that current methods
are known or used?

.5.

To what extent does the study reveal the existence and nature of important difficulties
encountered in the teaching of world history?

9Ed1th West and Dorothy McClure, "Individual and
Group Activities Related to World History," Improving
the Teaghing of w r½d History, Twentieth Yearbook (Washington, D. c., 19 9, 117. See also: "Teacher is the
Key, 11 World Week, Vol. XXVIII, No. 11 (April 19, 1961),
2-T; Gross, op, cit.

4
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The findings of this study will be compared with
relevant portions of a similar study done by Dr. Allen
Arthur Siemers in the state of California.
Scope
The limitations imposed upon the study were:
1.

That the study should be restricted to Texas
high schools accredited by the Southern
Association of Colleges and Secondary Schools
as a result of the 1959-60 accreditations.

2.

That the study would involve teachers of
world history during the 1960-61 school year.

3.

That the study be confined to the descriptive analysis of data from a stratified
random sampling of 134 worl d history teachers in 112 selected high schools 1n Texas.
Method and Procedure

This study was developed upon the following assumptions:
1.

There is evidence that world history is significant.

2.

There is sufficient standardization of preparation for determining a prepared world
history teacher.

3.

There is correlation between the actual content of the world history course and the
criteria for determining the preparation of
the teacher.

4.

The measurable part of teacher training is
one index of preparation.

5. It is possible, by empirical instrument and

evidence, to arrive at thoroughness of preparation.

8

6.

Since all sampled schools are accredited by
the Southern Association there should be no
appreciable difference in the situations
under which world history is taught.

7.

A difference in preparation of teachers may
be explained by the size of the school population.

8.

The reading of professional literature may
indicate interest and professional alertness.

9.

Participation in professional organizations
may be an indication of professional growth.

10.

Supervision may indicate an atmosphere conducive to continued preparation or professional
growth.

11.

The character of presentation may be an indication of teacher preparation.

To set this study into operation, literature was
reviewed to determine ·what research had been done on the
subject.

The literature revealed that research in the

area was quite limited, and that no such study had been
done 1n the state of Texas .
The questionnaires of similar studies were examined .

The Evaluative Criteria for the Social Studies of

the Southern Association of Colleges and Secondary Schools
were consulted, as well as those of the Texas Education
Agency to determine the requirements of the accrediting
agencies.

The professional literature of the field was

surveyed to ascertain the basis of qualifications as set
by educators, scholars, and national professional organizations.

Finally, the content of the State adopted

9
textbooks for world history were examined to determine
what 1s demanded by the very nature of the courses themselves.

These then became the bases of the criteria for

determining the preparation needed by those who teach
world history to the youth of the State of Texas.
The Southern Association listed 426 publio sohools,
Negro and white, accredited 1n Texas as of the 1959-60
report.

The schools that participated 1n the study were

selected completely at random, as follows:

The name,

address, enrollment, and school administrator of each
sohool were listed on a separate card.

The cards were

then classified according to enrollment and placed in
groups following the design of the Southern Assoo1at1on~
The cards were then numbered consecutively beginning with
the number one, throughout each group.

The cards 1n each

group were shuffled, and the schools selected one by one
until sixty percent of each group was selected.

Thus

each school in this stratified random sampling was included by chance.

The total number of schools sampled

was two-hundred fifty.

The teacher, in this study, is

the unit of analysis.
A trial instrument was reviewed and crit1c1zed
by the administrator of the local school, the head of
the Social Studies Department, co-workers of the department and Mr. Paul Kantz, Research Director of the Midland

10

Independent School District, formerly with the Texas
Education Agency.

The finished questionnaire was dis-

cussed with members of the social science department
as a final attempt to validate the instrument.

After

it was reviewed and criticized, the instrument, in its
final form was produced by off-set.

(See Appendix)

An accompanying letter was furnished by Dr.

Harold H. Hitt, Superintendent of the Midland Independent School District, for enclosure with the questionnaires.

Included in eaoh letter of communication

was the oover letter, the questionnaire(s), an accompanying letter from the Superintendent, and a self-addressed

stamped envelope.

The communication was addressed to

the administrator in each case, who was asked to have
his teachers of world history execute the quest1onnaire(s) .
Each respondent was asked to return the completed questionnaire at an early date.
One-hundred thirty-four teachers from 112 schools
responded.

This number represents twenty-six percent of

the total number of schools accredited by the Southern
Association 1n the State of Texas, and 44.8 percent of
the 250 schools which took part in the survey.
The data was placed on punch cards and computing
machines were used in the tabulations.

The Chi-square

(x2) Test of S1gn1f1oance was used in the computations

11

to determine the ngoodness of fita of the actual data to
the theoretical distribution. 1 0
The x 2 Test of Significance
In a scatter diagram 1n which oases are distributed according to their status on two separate
traits, we can apply the theory of chance to estimate
how many of the total should fall into each box .

Assum-

ing that the factors are unrelated, we should expect the

cases to scatter mor e or less at random throughout the
quadrants of the scatter diagram.

Close correspondence

between expected and observed distributions signifies
that a definite relationship exists and that chance
alone cannot be the cause of it .
Once we determine the figures which chance alone
would lead us to expect in any distribution, we have a
base from which to compare any figure which actual observation yields, no matter how qualitative or unordered
they may be .

We measure the deviation of the observed

from the expected data and treat these deviations mathematically by means of the chi-square formula. If they
agree closely, we would conclude that chance alone might
easil y produce similar results.

If the deviations are

10Allen L. Edwards, .§.tat1st1oal

Analysis for

Students in Psychology a,nd Egu.oatio~ (New York: Rinehart and Company, Inc., 1951), p . 2 Off.
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marked, chance alone could not account for them • .
This is sometimes called "setting up a null
hypothesis ."

The objective is always to disprove a

null hypothesis, which usually begins with a statement
like "Let us suppose that x and y are completely related."
If they were related, certain conditions would prevail.
The data are then tested for those conditions and if
they are not found, the null hypothesis is regarded as
disproved and a relationship may be said to exist.
Observed and Expected Frequencies
Formula

Where x2::; chi-square
0
observed frequency
e
the corresponding expected frequency
in terms of the hypothesis
Definition of Terms
Academic Preparation.

The formal content course

preparation 1n the field.
Professional Growth.

Extended professional im-

provement received through various activities and experiences such as, reading of professional literature related to the subject being taught, and participating 1n
professional organizations and travel.
Professional Preparation.

As used 1n this study,

the formal content course prepar ation and the extended

1.3
professional improvement received through various activities and experiences .
Criteria.

Standards by which the correctness

of a judgement is determined.
Random Sampling.

A selection of cases from the

population in such a manner that every item in the population has an equal chance of being chosen.
Stratified Random Sampling.

The selection of

items from sub-groups of a more homogeneous composition,
as to size, within the larger population .
Hypothesis
It is the opinion of this writer that as far as

oan be ascertained from this instrument, the teachers
of world history in the selected high schools involved
in this study, show serious deficiencies 1n their professional preparation for the teaching of the course.

CHAP.I'ER II
REVIEW OF THE LITERATURE
Evolution of World History
World history covers an enormous amount of land,
a vast span of years, and a variety of developments. It
has been a part of Amer1oan secondary school eduoation
for many years.

It was first introduced in Amer1oan

secondary schools about 1750, but few schools included
it in their programs until after 1820. 1 The following
indicates that the course seemsto have been poorly
taught even in the nineteenth century:

The Madison

Conterenoe attacked the one-year world history course
in 1892, and the Committee of Seven repeated the attack
in 1898. 2 Members of the two groups realized that the
amount of content was too much for one school year, and
the Committee of Seven recommended a sequence of subjects)
lRay E. Kehoe, "A History of the Teaching of
General and World History in the United States Secondary
Schools," Dissertation Abstracts (Ann Arbor, Michigan:
University Microfilm~, Vol. XIII, No. J (1953), 338-339.
2Howard H. Cummings, "The Development and Present
Status of World History in American Education," Improving
the Teaching of World H1storY. Twentieth Yearbook (Washington, D. c.: National Council for the Social Studies,
1949), 9. (Hereafter, N. C. S. S.)
J1.121s., 8; Kehoe, op. cit., 338 (for details of
the sequence.)
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After this attack, world history almost disappeared from
the ourriculums of secondary schools.

In 1916 the Re-

port of the Committee on Reorganization of Secondary
Education of the N. E. A. placed new emphasis on world
history, and recommended that Ancient and Medieval history be consolidated into a one-year course which would
allow more time for modern history.4
For the past three decades historians and educators have attacked the theory and praotioe of the world
history course.

Yet, "in 1949, world history was the

second ranking social studies subject • • • • nS It now
holds a place of respect and importance in the curriculum today.

On

this many have agreed, and have expressed

their views as to why.

Among some of those views are

those of Richard Gross and Leslie Zeleny who say that,
0

world history has become increasingly important since

knowledge of international relations is so necessary in
these times of crisis. 11 6 Another remark 1s as follows:

4Cummings,
.5Kehoe, op,

op,

oit., 9 •

oit., 339.

6Riohard E. Gross and Leslie D. Zeleny, Eduoat1ng
c1t1zens for Demooraoy: currioulum and Instruction 1n
Secondary Sooial Studies (New York: Oxford University
Press, 1958), pp. 158-159.

16
~ •• there is agreement that world history is important

to American citizens living in the 20th century.•?

And

still another expresses it this way, •it would be foolish to decry the importance of a study of world history
and other lands in building international understanding
and good will ." 8
It is a well lmown fact that history does not
stand still.

It is continuous and the present is an

outgrowth of the past .

The writer believes that it is

important to lmow that amodern history cannot be understood without ancient and medieval history.•9

The place

of the United States in the world's family of nations
bas long been one of leadership.

Therefore, the writer

believes, as does Howard Cummings, that:
• • • an understanding of the origins of our
own culture may be an essential qualification for
world leadership, but an understanding of other
cultures is equally necessary for a people who
will frequently be called upon to exercise leadership in world affairs.10
7Dorothy McClure, "Needed Revisions in World
History Programs," Improving the Teaohtngs ~f World History~ Twentieth Yearbook, N. c. s. s. 194§, 25.
8Edi th West, "'Implications and Next Steps," Imthe Tea
, Twentieth YearN. C. S .

9Maurice P. Moffatt, Soc1a stud1es Instruction
(New York : Prentice-Hall, Inc., 19 ), p. 2JJ.

34

lOcummings, op, cit ., 6.

1.7
Yet, educators lmow there 1s still something
amiss with the one-year world history course.

"Among

teachers and students alike" there are indications
that "perhaps no other part of the typical social
studies program 1s more criticized than is the one
year world history course. ull
Quite a long 11st of criticisms were presented
by Kehoe .

He says that in the 20th Century these crit-

icisms have centered around the:
• • • aims, time devoted to the course, textbooks,
resource materials, emphasis with respect to content
of textbooks and pupil immaturity. These criticisms
are largely reiterations of those of the Madison
Conference and the Committee of Seven.12
It was sign11'1oant to note that more than a hal.1'
century later, some of the same criticisms were still
prevalent .

The Siemers• study mentioned that, "criti-

cisms range from evidence of its inadequate literary
content to concern over the immaturity of the • • •
pupils to absorb its complex concepts.nlJ

Other areas

of concern brought to light in the Siemers study were:
fear that current events may play too important a
llMcClure , op, cit., 25.

op. 01t., 339
lJSiemers, op, cit., 4.

12Kehoe,

18
role within the framework of the course; or the opposite
suspicion that modern history may be neglected in favor
of a preponderance of ancient or medieval history; genuine doubt about the academic preparedness of world
history teachers, a desire for more study of the Far
East and Pacific relations; neglected related geography,
effective reading and poor textbooks.
It appears that the most frequently heard criticism concerns the lack of time available to cover the
"textbook."

Consequently, the suggestion Miss Ewing

made, that of organizing a world history course around
area studies, seems to be an applicable solution regarding the ability to include trouble areas in the year 1 s
work. 14
Finer , a Professor of Political Science, at the
University of Chicago, states, "There are many areas of
the world so distributed and at the same time so strategically located, that war there might well mean war
all over the world involving the • • • great powers.nlS
Being able to study these areas at the teachable moment
l¼thel E. Ewing, norgan1zing A World History
Course Around Area Studies," Impr(y3pg the leaching of
World H1story, Twentieth YearbookWashington, D. C.:
N. C. S.S ., 1949), 74-8J.
l.5Herman Finer, "The Middle East and World
Tension ," Soc1al Education. Vol. XXV, No. 1 (January,

1961), 9.
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should create interest on the part of the student.
Teachers at the secondary level are often puzzled in their attempts to organize content material in
world history courses etfectively. 16 According to the
literature, some commonality exists regarding the dissatisfactions with the world history course.

Now to

mention a few of the findings regarding this issue as
summarized by, Spiegel, Overmiller, McClure, et al.
Each year history teachers must face anew the
disturbing questions [from students]: Why are we
studying this? What good will it do us? What
practical value does it have? This is all past,
dead and buried--why bother about it now?l7
"History is nothing but drills and dates.nl8
The need for meaningful study of world history
is great. The weaknesses of present offerings can
easily be identified. (Not enough time, covering
the ground; no time to compare accounts, analyze
evidence; students can't learn anymore than what's
in the text; no time for extensive reading; no
time for causes and results. So individual tacts
have remained isolated bits of information, rather
16west, op. oit . , v. See also, George G. Bruntz,
Thermatic Approach to World History," Social Education,
Vol. XXIV, No. 2 (February, 1960), 67-68; John H. Haefner
and J. R. Skretting, "Two-Year Sequences in World History,"
West, op, cit., 92-102; and John H. Haefner, "Proposal for
a Social Studies Curriculum," Social Education (May, 1960),
201.
11 A

tory"
19s1L

17sydney Spiegel, . "Learn1ng the Lessons of HisThe Social Studies, Vol. XLVIII, No. 3 (March,

a1.

18Howard A. Overmiller, "Teaching History Appreciation," The Social Studies, Vol. XLVIII, No. 2 (February,
1957) 1 51.
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than related to a larger complex of which they are
a part. Because facts are unrelated they lack
meaning they ar e quickly dismi ssed.) The specific
revisions needed and t he best means of achieving
them, however, will vary from school to school, depending on need, situation, student and teacher. 19
After examining the existing common complaints
regarding world history, the weaknesses of the present
offerings are immediately apparent. 20 It 1s evident
then, why Dr . James B. Conant, in his famous report
11

found widespread dissatisfaction with the course
in world history. •• 21 Professional educators continue
••

•

to complain about the inadequate preparation and assignment of teachers. 22 As far as the social studies are
concerned, the same conditions prevail. 23
A

study by the National Education Association

revealed that 16~4% of the social studies teachers were
1 9McClure,

op, cit. , 29.

21James B. Conant, The American High School
School Today (New York: McGraw-Hill Book Company, Inc . ,
1959), p . 42.
22rsupply and Demand, 11 World
14 (May 10, 1961), l; "An Interview
McMurrin n World Week. Vol. J8, No .
1-T; N,
A, Bulletin. No. JS, op ,
oP. cit. , 291.

E,

Week, Vol. 38, No.
with Commissioner
11 (April 19, 1961),
cit . , 116; Prall,

2JThomas N. Barry, "Current Issues 1n Secondary
Social Studies: A Teacher• s Viewpoint, 11 The Social Studies, Vol.LI!, No . 4 (Apr il, 1961), 133-34; John R. Palmer,
"History Textbooks and Social Change," Social Education,
Vol. XXV, No . 3 (March, 1961), 135.
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teaching 50 percent or more time in other than their
21.J.
major field .
Consequently, it appears that the preparation of social studies in gener al, as well as world
history teachers in particular, is under attack. 2 5
Research in World History
The word research, according to Webster•s

New

Collegiate Dictionary, means a studious inquiry, usually a critical and exhaustive investigation or experimentation having for its aim the revision of accepted
conclusions, in the light of newly discovered tacts.
Criticism, on the other hand means to examine and judge .
From an observation of the two definitions it is obviously easier to criticize a concept or idea than to do
research on the same concept .
These statements are true, at least, when it
comes to world history and teacher preparation.

It was

summed up by a writer of a doctoral dissertation 1n
19 59 this way: "As valid as • • • critic isms may be,
research related directly to them (criticisms] is
lacking, and very little research has centered 1n the
area of world history. 26

24 11 The Status of the American Public-School Teach-

ers,11 N, E, A, Research Bullet1n, 3.5: 1-63 (February, 19.57).
2.5Siemers, World History,
26 Ib1d., pp. 5, 189.

op, cit., p . 161.
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The writer•s search of abstracts from dissertations and titles of Master's Theses gave no indication
of any having been added since that of Dr. Siemers • in

1959. The California Study increased the number of studies specifically centered 1n world history to eight.
Four of these bear directly upon this study and will be
discussed here, briefly.
Arthur Dillman Gray did a study 1n 1931, entitled "The One-Year Course in World History."

:J:.hg

purpose of the study was to present a historical background of the one-year course and its status in the curriculum.

The method used was a survey of state and city

courses of study.

The results showed that thirty-five

states and two territories offered the course and that
86 or 36.2 percent of 237 cities 1n all sections of the
country offered the courses in world history.

The course

was more popular in some sections than in others.

The

name, World History, was becoming commonly accepted as
the title of the one year course.

The course was located

definitely 1n the tenth gr ade as an elective.

The con-

tent of the course was in an utterly chaotic condition,
as there was practically no agreement among states and
cities as to the objectives.

Gray drew these conclusions:

There was no doubt that the one-year world history had
found a definite place 1n the programs of high schools,
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and indications were that it would continue to grow in
popularity.

Definite aims and organization of the sub-

ject matter were needed, and emphasis should be placed
upon the content of the course . 27
The second study was by Ray E. Kehoe , entitled,

"A History of the Teaching of General and World History
in the United States Secondary Schools • 11

The purpose

of his study was to present a historical account of
origins, growth, and development of selected aspects
of the general history and world history courses 1n
United States Secondary Schools .

Kehoe assumed that

"a proper execution of this study woul d place MidTWentieth Century problems of the world history course
in a comprehensive, and perhaps, intelligible, perspective."

The method was to conduct a historical study,

organizing the data by a chronological and topical approach.

The principal problems involved in presenting

the data were those of selection and synthesis.

Kehoe

drew twogeneral conclusions: (1) the most serious and
persistent problems of the world history course appeared
to have arisen as a result of the attempt to compress
all non-American history into a one-year general or
world history course; and (2) efforts to improve the
27Arthur Dillman Gray, "The One-Year Course 1n
World History," The H1stor19al Outlook, XXIII (December,
1932), 407-4·09. (A summary.)
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teaching of world history had thus far been concerned
largely with "amelioration rather than reoonstruotion . 1128
The third study, directly concerned with world
history, was that conducted by the Illinois Council for
the Social Studies .
World History. "

The study was called "Teaching

The purpose of the study was to de-

termine the status of the teaching of world history in
the state of Illinois.

The

method

used, by the World

History Committee of the Illinois Council for the Social
Studies, was that of survey conducted by use of the
questionnaire.

In March of 1957, three hundred thirty-

eight questionnaires were sent to teachers across the
state of Illinois .

The questionnaire contained twenty-

eight probes into the nature of the teaching of world
history.

The results of the study revealed, among other

things, that world history was offered as an elective,
two-semester course at the tenth grade level in most
schools.

Concerning the areas of undergraduate and

graduate study, the study revealed that thirty-seven
percent and twenty-nine percent of their sample had prepared in history and social science respectively in undergraduate programs, and twenty-three and thirteen percent
respectively in graduate programs .

In the Illinois study

the responses "coaching, 11 "American Problems," and
28Kehoe, op.

t
ci.
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"Economics" tied for third place in subjects taught
other than world history.

The conclusions of this

study were not given 1n the ·writer's source of 1nformation.29
The fourth, and final, study which bears directly upon the writer's subject is that done in the
state of California by Dr. Siemers in 1959.

The title

of this study was "World History in Selected California
High Schools ."

The

purpose of his study was to deter-

mine the existing curricular structure, methods and materials being used in one-year world history courses in
selected California high schools.

The method employed

by Dr. Siemers was that of a stratified random sampling
of 100 world history teachers.

Data was collected by

use of a questionnaire, and was evaluated in the light
of statements made by social studies authorities and
related to bulletins of the National Council for the
Social Studies and other pertinent curricular materials .
Some significant resu1ts were:
• • • fifty-four percent of the teachers sampled
(held] Bachelor's or Master's Degrees with course
concentration in history or social studies; fortysix percent had undergraduate or graduate concentration in other areas. Twenty-eight percent of
29Allan A. Siemers "World History in Selected
California High Schools," (Ann Arbor, Michigan: University Microfilms, Inc., 1959), 172-177 and 220ff.
(Information concerning the Illinois study was obtained
from the comparisons made in the California study, and
the questionnaire included in the appendices . )
The I. R. Banks Libl"al"f
Prairie View A. & M. Coll•c•
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of the sample reported course concentration in
'education. '":30
The conclusions drawn by Dr. s1ermers include
such observations as: ver y little research has centered
in the area of world history; problems of content emphasis in world history are not solved; 1n academic
and professional preparation of world history teachers
the medians of college semester hours in history were
found to be higher than thirty semester hours in
history. 31
The writer, of this study, found that in the
area of social studies education a variety of research
patterns had been used.

No one technique had been

30Siemers, op, cit, , 178 . (A more extensive
account of thezesults and conclusions of this study
will be found on page 109 in the Appendix.)
31Ib1d., 189- 194. (For analyses of other studies dealing with world history, but having no particular bearing on this study, see also: Norman E. Rose,
"The Development of Secondary School World History
Textbook: 1880-1955." Unpublished doctoral dissertation,
Pittsburg; Ashleigh E. Brilliant, ••The Position of International Understanding as an Attitude Objective in the
Teaching of World History, 11 Unpublished Master• s Thesis
Claremont College, Claremont, California, 1957; Elizabeth
A. Dodd, "The Treatment of .Asia in American Secondary
School World History Textbook," Unpublished Master's
Thesis, Cornell University, 1953; and Sidney Li eberman,
11
Integrat1ng the World History Curriculum With Jewi sh
Historical Development for the Yeshiva High School,"
Unpublished Master ' s Thesis, Yeshiva University, 1956 . )
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employed to the significant excl usion of other s . 32
McPhie found , by use of a questionnaire , source volumes , and personal hel p of many social studies professors, that 30 percent of the studies used the analytical
technique, while the experimental technique r anked
second in use .

This, to some extent, discredits the

claim that "most • • • research is composed of meaningless surveys . "33
It was also found by this investigator, that
the most influential report ever prepared in the field
of social studies was that conducted by the Committee
of Seven.

The data for this historical study was collected by way of a questionnaire. 3 4 It is a Im.own fact,
to those who read professional literature, that the National Education Association, The National Council for
the Social Studies, various committees of the two national organizations and other professional groups use
this method of gathering data for analysis.
32walter E. MoPhie, "Factors Affecting the
Value of Dissertations," Social Education, Vol . XXIV,
No . 8 (December, 1960), 377. (The author investigated
dissertations completed 1n social studies education:
1934-1957, and summarized the findings of 385 dissertations . )

3 ~.
34Ec1gar Bruce Wesley, Teaching Social Studies
..1Jl_H1gh Schoo!, 3rd ed. (Boston: D. c. Heath and
Company, 1950 , p. 81 .
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Jolm F. Ohles, did a survey involving students
of world history to determine their reactions toward
the course .

When questioned about the validity of the

questionnaire, Ohles answered:
• • • a prime assumption must be that responses
in general, are valid . There may be some who would'
unqualifiedly reject suoh a pr em1se(who however
probably accept as genuine and favorable pupil '
actions and comments.) Extraneous factors , particularly teacher- pupil relations, will creep 1n
as will lack of maturity. Even so, spur- of- themoment responses in this ar ea should have the
same relevance as standardized testing of ability,
achievement, personality and emotional ity. Quite
naturally, some responses wil l be useless, but a
normal situation should provide a high proportion
of valid samplings . JS
This, 1n essence, was the attitude of educators
as early as 1935, when Mr . E.

s.

Evenden, Chairman of

the Committee on Teacher Preparation of the N. E. A. ,
edited the summary and interpretations of the National
Survey of the Education of Teachers.

He made these re-

marks concerning the records of the selected institutions:
These records were from institutions selected
as representing better practices 1n the education
of teachers, hence, whatever conditions are revealed
throughout the country are certainly not any better.36
The writer realizes the l imits pl aced upon data
collected by an empirical instrument , but it is the
35Jolm F. Ohles , "The 1 I Hate History' Chal lenge," The Social Studies, L (October, 1959), p. 185.
J6E s Evenden National Survey of the Education
of Teachers; Summary and Interpret a t ion (Washington, D.
c. : Government Printing Office, 1935), p . 8J .

29
belief that the sampling procedure assures a reasonable
amount of validity.

This is based on the fact that (1)

the respondents were given a choice of identifying or
not identifying themselves or their school.

The size

of the school was the determining factor regarding the
position each school would have in the collection or
analysis of data.

(2) Administrators were asked to

have their teachers of world history to execute and return the quest1onnaire(s), thus making the teachers
sampled the choice of the administrator.

{J)

Since

these selected schools are accredited and approved by
the Southern Association of Colleges and Secondary
Schools they are representing the better practices,
hence whatever conditions are revealed in the sampling,
it is safe to assume that conditions throughout the
state are certainly not any better.
From the research studies conducted by authorities aforementioned, regarding the lack of teacher preparation

'

it 1s evident that one would feel safe 1n sup-

porting the assumption, that it is possible by use of
the empirical instrument to determine the thoroughness
of teacher preparation.
Standardization of Preparation
The first measure of preparedness on the part
of any member of the teaching profession is an under-

30
standing of the role of a teacher , the needs and interest of the students, the demands of society and the
objectives of the subject to be taught.

In this case,

world history is the subject to be taught .
preparation implies an objective .

The word

The objective must

be lmown before proper areas of preparation can be determined.
The objectives and anticipated outcomes of world
history, as sta ted by those who know the va lue of world
history, would fill the pages of hundreds of volumes .
Time nor spa ce will permit the reitera tion of even onetenth of them, but the writer wishes to present briefly
the baste ideas of a selected group of contemporary
writers.

There is an agreement among the authorities

regarding the obj ectives of world history.
Zeleny sum
length.

Gross and

up briefly what others have discussed at

According to them the :

Ultimate goals of teaching world history are:
understanding world conditions today as an outgrowth of the past; attitudes that recognize the
necessity for action by world citizens, and social
skills for dealing with civic problems • •• • The
need of society for youth with wisdom which comes
from the proper study of world history ts clear. 37

37oross and Zeleny, op , cit., pp. 119-120.
(For a more detailed discussion see, Edgar B. Wesley,
"The Potentialities of World History," The Teaching
of w~rld History (Washington, D. c.: N. c. s. s.,
1949, 2-5; Moffatt, op. c1t. , pp . 234-235 .
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One may agree that the teacher of world history
has a great opportunity to contribute to the student's
understanding of world culture . 38

He may agree, also,

with Moffatt that history in general and world history
in particular playsa major role 1n the high school
social studies program.

The idea that the teacher is

the key to successful instruction in history appears
again and again in the literature. 39 Let Wesley and
Wronski have the last word on the paramount importance
of preparation.
Whatever be the degree of truth 1n Jean Jacotot 1 s
contention [that a teacher can teach that he does
not know] as applied to simple, objective learning,
it seems to be largely inapplicable to the social
studies [and especially world history] in which
understanding of relationship ls the essential objective.40
In an effort to meet the need of preparing teachers for the social studies, the accrediting agencies
38M. F. Ashley Montagu, "Anthropology and World
,
History," I ro
e
. s.
Twentieth Yearbook Washington,
1949), 217-227.
J9Moffatt, op. cit. , pp. 233, 263-264; Joe Parks
and Lucille Hawkins, "The Personality of the Social
Studies Teacher," The Sooial Studies, Vol. XLVI, No.
3 (March, 1955), p . 99.
40Edgar Bruce Wesley and Stanley P. Wronski,
Teaching Social Studies in High School (Boston: D. c.
Heath and Company, 4th ed., 1958), p. l.
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have set certain minimum requirements.

The writer

makes note of the fact that in the state of Texas,
world history is a required course in every accredited
high school.

The regulation further states that, as a

prerequisite for graduation, every accredited high
school must include two and one-half units 1n social
science (one unit in world history) .
The Southern Association of Colleges and Secondary Schools of which all sampled schools, in this study
are members, states its requirements for teacher preparation under the heading, "Principles and Standards . "
Principle E: Personnel should be provided in
the amount and quality needed to provide the adult
guidance, influence, instruction, and leadership
requisite to creating the environment that will accomplish the purpose of the school .
Standard 2 : All members of the instructional
staff shall have received a bachelor's degree from
an institution approved by the association, shall
have completed as a minimum twelve (12) semester
hours of profess ional study and the amount of preparation in their teaching field that is recognized
as adequate by their state accrediting agency. Exception may be made for teachers of trades and
other special cases recommended by the state committee of the Southern Association. (This principle
and standard effective, as of December, 1959.)41
The teaching assignments require that a major
portion of the time of secondary school teachers
be 1n an area or subject for which such teachers
have completed an approved program of teacher

ing

41Proceed1ngs of the Sixty-Fourth Annual Meetof the southern Association of Colleges and second-

ary Schools (Louisville, Kentucky: The Association,
December, 1959), p . 220 .
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education. ApProved programs are expressed 1n
terms of teaching fields of college preparation.
Other assignments shall be made on the basis
of a teacher having at least twelve semester hours
in each subject taught, except for English and
social studies, which require a minimum of eighteen semester hours, but the local school should be
able to justify this practice and at all times a
majority of the assignments should be 1n the
major field of preparation.42
Preparation as revealed by the literature
carries a more dynamic approach than does the two accrediting agencies cited.

At the 39th Annual Meeting

of the National Council for the Social Studies, which
met in Kansas City, Missouri, in November, 1959, it
was reported that emphasis went toward more realistic
teaching.

One of the board recommendations was: up-

grading the preparation of teachers of the social
studies in subject matter and teaching techniques. 43
Donald Cottrell edited a report in which the
same type of concern for knowlege of the subject matter
was expressed as early as 1956.

"The teacher," the

report stated, "is the key to the whole educational
process •

• •• a professionally educated teacher bas

acquired a teaching competence, in both knowledge and
42Texas Education Agency Hanbook for Secondary
School Principals, Bulletin 601 {Austin, 1959), p. 31.
43"Rev1ew1ng the ConventionJ" S~c1al Education
Vol . XXIV, No. 2 (February, 1960), 09-7. (Hall Bartlett and Committee) .
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1n the subject matter area 1n which he expects to teaoh.n44
The area:;in which world history teachers should be competent, are given by Edith West.
1.

They should take:

Survey of World Civilization, plus a number of specialized courses in various
periods in history. These detailed courses
should include work on (a) Russian
(b) Far Eastern

(c) Latin America
(d) History of Europe
2.

Solid foundation in American History

3.

Broad Social Science background

4.

Political and Economic Geography

5. American Government and Politics
6.

Comparative Government

7.

Social Institutions

8.

Anthropology

9.

Psychology (Educational and Adolescent)

10 .

Practice Teaching

11.

Methods

12.

School in Society

Miss West further states, that it is impossible
to take all of these in four years, but "those who are
to teach world history should not have their training
confined to the social studies alone.n 4 5
44cottrell, op, cit., pp. 12-13.
45west, op, 01t., 268-69.
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The Report of the Committee on Teacher Education and Certification of the National Council for the
Social Studies recommended that, a teacher have a minimum of forty-eight semester hours for a maJor in the social sciences; a major oonoentrat1on of at least twentyfive semester hours i n ~ of the social sciences and
twenty-tour semester hours divided among the social
science disciplines.

This is considered a mandatory

minimum preparation. 46
The actual content of the world history course
would also supply certain determining factors imperative toward the preparation of a world history teacher.
The writer examined the content of the five state
adopted textbooks.

The coverage of areas and periods

is indicated by Chart I.

Considerations have also been

given to possible courses through which adequate preparation might be manifested.

Since the textbook seems to

be the most important simple guide to the content of
world history taught in the classroom, one could reasonably expect that the teacher's preparation would include
those courses necessary to teach the content covered by
the text.

46The National Council for the Social Studies,
"Report of the N. c. s. s . Committee on Teacher Education and certification," Social Education. XXII (May,

1959), 228-229 .

CHAPTER III
ACADEMIC PREPARATION
Degrees Held
The formal content course preparation in the
field of world history, and the extent to which the
teachers of world history included in this study are
prepared to teach the course, poses the problem for this
section.

One of the assumptions of this study was that

the measurable part of teacher training was one index of
preparation.
Professional organizations, educators and other
interested groups have made contributions toward this
general, nation wide concept of unprepared teachers.
Curriculums have been revised, course of study guides
have been developed, textbooks have been re-evaluated,
and volumes of literature have been published in an effort to determine the factors contributing to this
concept.
Research has revealed certain undesirable conditions pertaining to teacher preparation on a national
level.

Research in certain specific states has reflected

conditions in those states.

36

But, perhaps, teachers living

37
and working in a state where no suoh study has been

done for specific areas of teaching feel far removed
from such reports.

Is it not easy to identify one•s

self with the pleasant and desirable, and to disassociate one's self from that which is undesirable?

Some-

times a casual remark by a fellow worker or a statement
from the literature in the field will supply the desired
stimuli to pose questions in the mind of the listener or
reader.

Such was the case when the writer read the fol-

lowing:

"Students of every aspect of education testi-

fied that their researches invariably revealed that the
~improvement of teacher education was a key necessity
• • • •

ttl

This remark coming from a national report

brought the following questions to the mind of the writer:
Who is included 1n that report?

Are teachers of the pub-

lic schools of Texas included?

To what extent are teach-

ers of world history in the public schools of Texas included?

Hence this study.
Since degrees held is one index of preparation,

the teachers taking part 1n the study were asked to indicate, by a check 1n the proper place, the degree held
and the area of concentration.
concentration were used:

Four broad areas of

History, Social Science,

1Commiss1on on Teacher Education, The Improvement of Teacher Eduoat1°f (Washington, D. c.: American
Council on Education, 19 6), viii.
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Eduoat1on, and other.

Table I reveals this distribu-

tion.
TABLE I

PREPARATION

Degree

NonAmerican
History

l

Amerioan
History

Social
Science

Education

Other Total

20

16

34

29

36

1J4

Master

5

7

5

47

9

74

Total

25

23

39

76

45

208

Bachelor

Nearly all the studies conducted between 1921 and

1957 reveal that certain characteristics which could be
measured most accurately are the ones which have served
as a basis for teacher selection.

They are such tangi-

ble things as certification status, years of experience,
degrees held, major and minor areas of preparation, age
and personal appearance.

The data, when tabulated re-

vealed th.at all respondents met the first requirement,
that of holding a bachelor's degree.
The table reveals that of the one hundred and
thirty-four respondents, thirty-six or twenty-seven percent held bachelor's degrees in history, thirty-four or
twenty-five percent in social science, twenty-eight or
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twenty percent in education, and thirty-six or twentyseven percent in other areas.

Only seventy-four or

fifty-five percent out of the total have attained the
master's degree level.

Distribution on this level

places twelve in the area of history, five in social
science, forty-eight in education, and nine in other
areas.

Education was the only area that gained in the

size of the category on the graduate level.
crease in this area was seventy-one percent.

The inWhile the

area of history decreased sixty-six peroent, social science eighty percent and other seventy-five percent.

In

the area of history, sixteen of the thirty-six were concentrated in American History.

The other twenty were in

history other than American.
The tremendous transfer trom all other areas on
the Bachelor's level to education on the Master's level
was also revealed in the California study. 2 Of the
thirty-six who held a Bachelor's degree 1n history, sixteen represented majors in American History and twenty
in history other than American.

(Hereafter, the tem his-

tory will mean non-American. } The data was examined to
determine to what extent the majors in history were pursuing graduate work in the same or related areas .
indicated the following:
2siemers, op, cit. , p. 170.

Twenty

40

Bachelor only • • • • • • •

• •

6

Advanced degrees in history ••

3

American History

.. .. . . .

......
Physical Education . . . . . .
English • . • . . . . . . . . .

1

Education . . • • .

Total ••

..

8

1

-

1

• • 20

The analysis of the sixteen 1n American History
shows:
Advanced degrees in American History • • • • • • •
Education • • . .

. .

4

.....

Bachelor's Degree only
Total

4
8

16

Education gained as much as all other categories
combined.

Not much growth can be expected 1n their teach-

ing fields, if social studies teachers, as indicated in
this study, continue to desert their subject-matter specialty on the graduate level for courses in education.
This should have some important implications for guidance
and counseling of 1nservice teachers by supervisors, administrators, and college officials r~sponsible for teacher
training.

Is the transfer an effort to advance economic-

ally, or 1s it a change of interest?

If it is the latter,

41
why?

These are questions that the writer regretfully,

is not prepared to answer.

Probes on the instrument

were not designed to determine sex.

So,whether these

persons who are pursuing advanced degrees 1n education,
are male or female remains unanswered.
Areas of concentration represented by other
included:
Bachelor's Degree Level
Physioal Education • • • • . • • • •
English . • • • • .
• • • • •
Political Science • •
• •.
Music . • • • .
• • •
Speech • • • • • • • • • • . • . • •
Business • • • • • • •
. . • • .
Sociology . . .
• • • • • • • •
Mathematics • • • • • • • . . • . •
Home Economics • • • • • • • • • • •
Government . • • • • • • . • . • • •
Liberal Arts . • • • •
• .• • •
Biology • . • • • . • • •
· · ·
Vocational Agriculture • • . • • • •
Total ••

....

8

3
2

3
3

l

3
1

2

1
1
2

36

on the Master's Level, the word other represented:
•
•
•
•

1

Speech • • • • • • • • • • • • • •
Political Science . . . . • • • •

1

Total

9

Mathematios • • • • • • • • •
Physical Education . . • . • •
Sociology • • . . • • • • • •
Music • • . • • • • • • • • •

•
•
•
•

French . . . . . • • • · · · · · ·

• • • • • • •

2

1
2
l

l

Forty-four percent of the sample held Bachelor's
Degrees only.

they had not attained the
That i s to sav
.,
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graduate degrees.

Thirty-two percent of the total

sample were holders of a Master's Degree.

It should

be noted, however, that sixty-two percent of those who
held the Bachelor's Degree only, received the degree
within the last five years.
Each respondent was asked to state the date ot
issue of the degree held, and the year he last attended
school.

From these two dates it was possible to deter-

mine it any additional work had been done since the
Master's Degree was issued.

It was tound that seventy-

four percent of those persons holding a Master's Degree
had done work beyond that degree.

Two respondents indi-

cated that they were to receive the doctoral degree this
year.
In addition to degrees held, years of service,
or experience is also an index of preparation that is
recognized by professional organizations and accrediting
agencies.3

The respondents in this study were asked to

indicate the courses included in their backgrqund of
preparation by placing the number of hours each had to
4

his credit in the space provided tor the answers.

Each

3Handbook for Looal Sohool ott101a1s. Bulletin
603 (Austin: Texas Education Agency, September, 1959),
p. 60; See also, William McCall and Gertrude R. ~ause,
"Measurement of Teacher Merit for Salary Purpose,
Journal o) Ec1uoat1onal Researoh, Vol. LII, No. 2 (October, 1959, 73-75.
4see Appendix A.

participant was also asked; How many years have you
taught?

TABLE II
RELATIONSHIP BETWEEN YEAHS OF EXPERIENCE AND
TOTAL HOURS OF PREPARATION IN HISTORY
Years
Experience

Hours
l-14

15-29

Total

JO+

5

18

17

40

5 - 14

12

14

12

38

15 - 30

3

11

16

39

Total

20

43

45

108

l - 4

4 dt = x.05::. 9.488
x2 ::: 10. 814

The responses were cheoked by the chi-square Test
of Significance and the information contained in Table
II revealed that years ot experience have not added to
hours of academic preparation.

If years of experience

1s an indication of recency of graduation, in this study,
the level of preparation of the more recent graduates
is comparable to that of teachers with thirty or more
years of experience.

This 1s not usually the case, but

the findings are supported by the fact that graduation
requirements and accreditation standards bave increased
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1n the last decade.

Therefore, it is concluded that

there is a significant correlation between the hours of
preparation in history and years of experience.
Concern tor the assignment of teachers grew out of
the knowledge of school accreditation standards from the
Texas Education Agenoy.

The writer repeats these stand-

ards here for reference.

The teaching assignments re-

quire that a major portion of the time of secondary
school teachers be in an area or subject for which such
teachers have completed an approved program of teaoher
education.

Approved programs are expressed in terms of

teaching fields of college preparation.

Other assign-

ments shall be made on the basis of a teacher having a
minimum of
ies.5

eighteen semester hours in the sooial stud-

The administrator should take into consideration

the tremendous task of the social studies teacher in her
6
effort to keep abreast of the times .
The type of assignments, 1n this study, were: exclusive - meaning that the teacher is teaching world
history classes only; part-time - meaning that the world
history teacher is teaching more classes of world history
than the sum of classes other than world history; and
outside - which means that the world history teacher is
5Texas Education Agency,
6west, op, cit., p. 268.

ioc, cit.
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teaching more 1n other areas than world history.
It is evident from Table III that the higher the
level of preparation, the greater the probability of the
teacher being given exclusive or part-time assignments
1n the area in which he is prepared to teach.

Twenty-

four of the respondents bad less than eighteen hours 1n
the social sciences (twenty-two and six tenths percent).
Nineteen of the twenty-nine who teaoh world history exclusively, are education majors, whereas, only seven
are history majors.

There 1s a relationship between

the hours of preparation and the type of assignments
received.
TABLE III
THE RELATIONSHIP BETWEEN HOURS OF PREPABATION

AND CLASS ASSIGNMENT

Type of
Assignment

Hours

Total

l - 14

15 - 29

304-

Exclusive

s

l.'.3

11

29

Part-Time

8

27

29

64

Outside

6

2

5

13

19

42

45

106

Total

.

4 df : x.OS-:: 9.488

x2 :: 10. 924

Fortunately, the first basic requirement was
held by all respondents.
Degree.

It was that of a Bachelor's

As was stated previously, the degree held 1s

one measure of teacher preparation .

But, the areas of

concentration are more important in this study.

The

data revealed that there was a wide disparity shown 1n
the pattern of the respondents aoadem1c training .
Further observation shows that twenty of the respondents noted coverage by placing a oheok (/) mark
where the instrument had specified hours in spec1f1o
areas.

Six respondents gave no response to the question.

Therefore, twenty-six answers were inadequate and could
not be characterized as far as hours were concerned.
The Southern Association's preparation requirements state "that members of the instructional staff
shall have Bachelor's Degrees plus twelve semester hours
of professional study!? In this area there were, at
least, eight percent of the one hundred and eight teachers indicating hours who had less than twelve semester
hours required in history.

The writer observed that if

the twelve semester hours required are spread over the
whole social studies area, then all respondents met the
requirements as far as the Southern Association was concerned.

But, this would not necessarily make them compe-

tent.
?Proceedings of the Southern Association,

loc , cit.
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The Texas Education Agency specifies tha.t teachers

in the social studies must have a minimum of eight-

een semester hours 1n the subject taught . a The subject
taught in this study was world history.

It was observed

that thirty-three percent of the one hundred and eight
respondents indicating semester hours, had less than
eighteen semester hours in history (American and nonAmerican).
The instrument did not probe for a teaching
minor.

It was reasoned that since all semester hours

earned by respondents, in both history and social sciences, would apply, it was not significant to determine
whether the hours came from a major or a minor teaching
field.

In only one instance would a minor in the field

be of importance, that being in the specific discussion
of degrees held.
Another area where a deficiency in state requirements was observed was in the areas of American history,
state and national government, fourteen respondents bad
less th.an six, while twenty-eight indicated no hours in
those areas.

The writer noted that this laok of minimum

state requirements had been pointed out 1n studies done
in the states of Illinois, and Kansas .9 The California
8Texas Education Agency, Handbook for Secondary
School Principals, loc, cit.
9Pohlmann and Wellman, gp, cit., pp . 311-312 •
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study did not make an analysis in these areas .
The literature in the area of world histor y, in
many instances, spell out in detail the courses needed
by those who are to teach world history.

For 1nstanoe,

Miss West lists those courses that are of "vital importance" to the world history teacher. 1 0

Miss Hamilton

named some of the same courses in her article 1n the
Thirtieth Yearbook of the National Council for the Social Studies . 11
Both of these works named courses that were listed
on the instrument used in this study.

Other spaces were

left blank so that the respondent could list individual
courses that made up his background preparation.

An ex-

amination of data revealed that sixty percent of the respondents had no hours in Ancient history and twenty-four
percent had no European history.

Only three persons had

any hours in English history, two persons had hours in

Russian history, six had hours in Asian history, seven
had hours in Latin American history, and one respondent
reported hours in the history of China.

Fourteen of the

respondents indicated they bad hours 1n anthropology.

op. cit. , pp. 268-269 .
llnorothy w. Hamilton, "Educating
lOWest,

Citizens for
World Responsibilities 1960-1980," Citizenship and a
Free Society: Eduoation for tre Future, Frankli~ Patterson, ed . , Thirtieth Yearbook Washington, D. C•. N. C.
s. s . , 1960), pp. 257ff .
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Respondents showed a significant deficiency in specific
areas of history aooording to certain authorities in
the field.
The State of Texas has adopted five textbooks
for use in world history oourses 1n all high schools . 12
The writer examined the content of these books to determine what areas were common to all five and in what
areas one would need a fair knowledge in order to be
able to present and interpret this information to students.

Chart l reveals the areas that are contained

in all five books.

The writer did not mean to imply

that the chart contains all the information in either
book, but the areas represented in the chart are common to all state adopted books. 13 The textbooks call
for information in the following areas in addition to

1Js991a1 Studies for secondary Schools.

Resource Materials for World History (Dallas: Dallas
Independent School District, 1956).
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those listed by Miss West, and those included 1n a
broad lmowledge of the social sciences:

Germany, Near

F.ast, Japan, Franoe, Religion and Philosophy.

According

to the findings in this study, the majority of the respondents were deficient in the areas of history needed
to teach the content of the very textbooks that they

are using.
CHART I

COURSE CONTENT AND PREPARATION NEEDED

Content
Beginning of
Civil1za tion ••..••••
Greeoe .•••.•••••••••
Rome .•••••••••...•••
Middle Ages •••.••••••
Religions .••.••••••••
Renaissance
Reformation •••••••••
Modern Nations ••••••
Struggle for
Democracy •••••••••••
Imperialism···•··•••
World War I
Dictatorship ••••••••
World War II and
Problems of Internationalism •••••••••

Areas of Needed Preparation
Anthropology, Ancient Civilizat1on, Near East
Anthropology, Ancient Civilization, Near East
Anthropology, Ancient Civilization, Near East
Far East, China, India, France
English
Philosophy, Religions of the
World
European
Russian, American
Germany
Japan, Africa, Latin American
Comparative Government
Contemporary World Problems
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Chart 2 gives this information in bar-graph
form for comparison.
sions.

The gr aph 1s divided into divi-

Beginning at the bottom, the requirements of

the Southern Aasoo1ation are represented (twelve hours),
the second shading represents the six additional hours
required by the State of Texas.

The third seotion,whioh

represents what was found in the literature carries the
requirements to approximatel y sixty hours.

The fourth

or final section adds areas which need to be mastered
in order to present meaningful understanding and generalizations to students .

According to hours and coverage

indicated by what is in the textbooks and literature,
the requirements of the Southern Association and Texas
Education Agency appear to be very low.
It appears that the academic preparation of these
teachers is very uneven.

They seem to be weak in specific

areas of history as revealed in their textbooks.

Consider-

ing the fact that many of these teachers switch to education courses for graduate work, further study beyond the
Bachelor's Degree may not be a valid indication of increased strength 1n their teaching fields.

Judging by

the standards of the Southern Association and the Texas
Education Agency, it would appear that these teachers
are prepared as far as hours are concerned, but when one
includes the criteria suggested by the literature and
the content of the textbookS, there 1s room tor doubt.

CHART II
A COMPARISON OF REQUI REMENTS
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APPROX.
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60 - Germany

57 - Lat. Amer .

S4 - Russian
51 - English
48 - Near East

45 - Far East
42 - European
39 - Ancient
36 - Sch. & So.

33 - Methods

30 - Psychology
27 - Anthropology
24 - Geography
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CHAPTER IV
PROFESSIONAL GROWTH
Reading of Professional Literature
There are many avenues of professional growth
open to the alert teacher of world history.

He welcomes

the opportunity to improve himself because he realizes
that his pre-service education, no matter how thorough,
was just the introduction.

The world history teacher is

first a student, 1n that he must continue to improve himself, by keeping abreast of the tremendous amount of information found in the newspapers and periodicals.
The first of these avenues of professional growth
is that of reading.

Reading, says Edwin Carr, is a way
1
of keeping up with your field or some segment of it.
The writer, in order to detemine to what extent teachers of world history read professional literature, placed
the following question on the instrument:

Check or list

the professional organizations of which you are a member
lEdwin R. Carr and Robert G. Risinger,n"The Professional Growth of the Social Studies Teacher, ~
Teacher of the Social Studier. Jack Allen, ed., TwentyThird Yearbook, N. C. S. s . 1952), 180.

and indicate how extensively you read the official
periodicals .

Spaces were left bl ank for the respondent

to write in any periodical or organization that would
apply.

For analysis, the answers were checked along

with preparation (see Table IV).
The data revealed that forty-seven percent of
the reading done by the sampled groups was from the

N.

E. A.

Journal,

reading was from

while only sixteen percent of the

Soc1a1 Education, the official organ

of the National Council for the Social Studies.

The

Social Studies, a periodical for teachers and administrators, received twenty-three percent of the reading
done .

An analysis of the catagory entitled other re-

vealed that those persons teaching world history but
who had majors in other fields tended to read the official periodical pertaining to their major field rather
than those related to social studies.

Texas

Outlook

was checked more than any in the group of other.

l!ll1

Delta Kappa constituted less than ten percent of the
reading.

While there was no significant correlation,

those with fifteen to twenty-nine hours of preparation
tended to read more than those with less than fifteen
hours and more than thirty hours of preparation.

The

periodicals pertaining to history or social studies are
read less than half the time.
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TABLE IV
PROFESSIONAL GROWTH--PERIODICALS AND AFFILIATIONS
Hours

Periodicals

'

Totals

1 - 14

15 - 29

14

27

22

6.3

N. C. S. s.

1

10

11

22

Soc. Studies

5

13

13

31

13

23

19

55

33

73

65

171

N. E. A.

Other
Total

30+

Assuming that the reading of professional literature may be an indioation of professional alertness
and interest, then it seems logical to say that all 1ndioat1ons point toward interest being directed toward
other disciplines instead of world history, or the
social studies.
The investigator, believing that the method used
most frequently may shed some light on the professional
ale~tness, and at the same time reveal the popularity
of certain methods, asked the following questions: What
method of teaching do you use most frequently?, and Do
you attend workshops or inservioe programs regularly?
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TABLE V
RELATIONSHIP BETWEEN ATTENDANCE AT WOBKS
AND INSERVICE PROGRAMS AND THE METHOD HOPS
INSTRUCTION USED MOST FREQUENTLY OF
Method
Lecture &
Total
Discussion

Response

Variety

Lecture

Yes

26

14

31

71

No

12

17

30

59

J8

31

61

130

Total

2 df -:: X • 0 5 ==

5•991
x2:: 25 .901

More ot the respondents who attended workshops
and 1nservice programs reported using the lecture and
discussion method of preparation most frequently.
Ironically, the same method was used most by those who
did not attend 1nservice programs and workshops.

The

lecture method was used more by those who did not attend the 1nserv1ce meetings than those who did.

While

on the other band, a variety ot methods was used most by
respondents who participated in 1nserv1ce programs than
by those who d.id not.

This may be an 1nd.1ca t1on ot the

value of workshops and inserv1ce programs.

A teacher

who has learned to use a variety of methods is 1n a
better position to take care of the individual differences

that are apparent 1n any classroom.2
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The table indicated

that thirty-one respondents who did attend workshops and
1nserv1ce programs, and thirty who did not attend used
the same method.

This could be due to several things

having happened, excluding an error in the computations

or marking.

The writer sees this as an indication of

reading or personal contact outside the realm of workshops and inservice programs.

Therefore, it is con-

cluded that there 1s a relationship between method used
most frequently and attendance of workshops and inservice
programs.
TABLE VI

PREPARATION AND LESSOH PLANS

Hours

Response

Total

l - 14

15 - 29

30+

Yes

11

.'.32

33

76

No

8

6

9

23

19

.'.38

42

99

Total

2 d:f =

x.05 %' 5.991
x2 = 6.508

The traditional praot1oe
2wesley and Wronski,

Of

dividing the sohool

op, cit., p . ioo.
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day into a number of separate class periods makes it
advisable for the teacher to give some previous thought
to the work for each day 1n each of his classes.3

This

becomes the classroom reorganization.4 Teaching involves careful and extensive planning . S Par ticipants
were asked if they used a daily lesson plan.

Better

than half of the respondents answered 1n the affirma-

tive .

Another observation was that the higher the

level of preparation, the more use was made -of a daily
lesson plan.

The grea ter the hours in specific areas,

the more you find people using lesson plans .
third answered negatively.

About one-

Thus, it is revealed that

there is a significant correlation between the preparation of the teacher and his disposition to use lesson
plans.
Professional Self-Confidence and Growth
Through Professional Meetings
The problem of selecting content material for
world history has been the general topic of discussion
for many months in social studies circles .

The litera-

ture is flooded with suggestions, but the writer contends
3Moffatt, op,

cit. , pp . 135-136 .

4wesley, op, cit., p . 174.
Swesley and Wronski,

op. cit. ,

p . 604.

59
that one cannot organize that which he does not know.
Organization implies knowledge, understanding, and
skill on the part of the teacher.

But Miss West says

tha t teachers are "puzzled" over the orgaru.zation ot
world history oourses.6

So, the writer asked those

who took part in this study if they felt qualified to
say what should be taught thoroughly and what should
be treated briefly.

It would seem that anybody who

felt qualified to offer some suggestions on the selection of content materials was displaying a certain
degree of professional self-confidence.

Since the value

of professional meetings lay 1n discussions that possibly could shed some light on the subject tor doubting
teachers, the following question was also asked:

What

professional meetings have you attended this school
year?

The responses to both questions will be found

in Table VII.
The table reveals that seventy percent of the
persons who attended professional meetUlgs this past
year felt confident, while thirty percent did not feel
confident in their ability to organize the content materials for the world history classes they teach.

It

was also revealed that too few respondents attend the
professional meetings.

That is, only twenty-five

6 west, op, cit., P• v.
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percent of the part1c1pants 1n this study attended the
State Teachers meeting, and only th1rty-tw0 percent attended the local t eachers meetings .

The writer is

aware that distance and lack of accommodations may tend
to influence attendance at the State meetings, but no
such problem ex1st as far as the local meetings were
concerned.
Those persons who taught world history, but
who had majors 1n other fields not only read the offici al periodicals pertaining to their major field, but
they also attended the professional meetings related
to their major fields .

Note too, that out of the one

hundred and thirty-four teachers none of them attended
the National Council for the Social Studies during the
1960- 61 school year .
TABLE VII
PROFESSIONAL SELF-CONFIDENCE AND GROWTH
THROUGH PROFESSIONAL MEETI NGS
0rQ'S'n1zat .. nnR

Confidence

N.E .A.

Texas State Local Other Total

Yes

1

34

44

34

11.3

No

1

13

19

16

49

Total

2

47

63

so

162

61
Assuming that participation in professional
meetings is an indication of professional growth, the
conolusion must be that there is little professional
growth represented 1n this sample.
Professional Self-Confidence and
Preparation in History
The investigator was interested 1n determin1Dg
whether preparation 1n a specific area, such as history,
tended to make one more confident 1n himself.

The ques-

tion on self-confidence was compared with preparation.
The table shows that as the hours in history preparation
increased, the more the respondents answered~ to the
question.

There was revealed also a twenty percent dif-

ference in the number who answered~ and those who
answered
tory.

llQ.

among those who had only 1-14 hours in his-

Where on the other hand, the difference inoreased

to better than sixty-six percent among those who had
thirty hours or above 1n history preparation (see Table
VIII).

While there was no signifioant correlation between

professional self-confidenoe and preparation 1n history,
those who were better prepared tended to show a greater
degree of self-confidence.

TABLE VIIa
PROFESSIONAL SELF-CONFIDENCE and AGE
Age
Yes
No

20-29
23
16

30-39
16
6

40-1+9
25

50,t
25

6

7

Totals

89
35
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Professional Self-Confidence and Age
Does professional conf'1denoe tend to increase
with age?

There i s no significant correlation as

shown in Table VI:a.

It appears that the younger teach-

ers tend to answer 1n the affirmative as often as does
the ones who have attained the age of fifty or above.
It seems that fewer respondents answer negatively,
·with the increase in age.

TABLE VIII
PROFESSIONAL SELF-CONFIDENCE AND
PREPARATION IN HISTORY
Hours
Reply

1-14

15-29

30-

10

30

33

~o Hours
or No
Response Total

No
No
Respqnse

8

10

10

17
6

1

3

3

3

10

Total

19

43

46

26

134

Yes

90
34

Supervision and Ass1gnment
That supervision may indicate an atmosphere
conducive to continued preparation, is one assumption
of this study.

Supervis ion has for its primary

function the improvement of 1nstruotion.
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This 1s ao-

oomplished by creating a learning situation and by guiding and assisting the teaoher.7

The instrument probed

for the extent of supervision received by the respondents.

This was analyzed along with the type of assign-

ment received by each teacher.

It would seem that more

supervision 1s received by those persons with a part
time assignment than by those who teach world history
exclusively or those who teach more courses outside the
realm of world history.

It appears that twenty-three

percent of the respondents received no supervision,
either from the administrator or a supervisor.

Contrary

to the bel ief of some teachers, it 1s quite ethical for
the teacher to request help from the administration or
from a supervisor where one is available.8

?Joseph B. Hillyard, "The Role of the Supe;visor in the Improvement of the Teaching-Learning ,
Situation n The Social Studies, Vol. XLVIII, No. 5
(May, 1957); See also Moffatt, op. cit . , 113 .
8audyard K. Bent and Henry H. K;onenb::.!ai?c1ples of Seoondarf E~at ion (New York. MoGr
Book Company, Inc., 19 9), P · 566.
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TABLE IX
SUPERVISION AND ASSIGNMENT
Position
Supervision
Adm.

Type

None

Total

Exclusive

9

19

10

38

Part-Time

20

43

13

76

4

3

6

1.3

33

65

29

127

Outside
Total

Supervision and the Most
Important Difficulties
What do you consider to be the most important
d1ff1oult1es in the teaching of your world history
classes?

This was one question that appeared on the in-

strument used 1n this study.

Since problems of teaching

seem to be the direct concern of the supervisor, the
writer thought it appropriate to discuss them at this
point.

Diffioulties will be discussed more extensively

in Chapter VI.
The difficulties that appear in Table X are the
ones that appeared most frequently in the answers given
by the respondents of this study.

These were; (1) lack

of interest on the part of the students, (2) laok of time
to cover the content of the course {world history text),

6S
(3) inability of the teacher to motivate the students ,
and (4) inability of the students to read the textbook.
Even though there seems to be no significant correlations between these two areas 1n this sampling, some
interesting situations do appear.
It appears that reading presents a problem to
more teachers than any other difficulty, with lack ot
interest being second on the list, l ack of time third,
and inability to motivate fourth.

It seems that re-

spondents who received no type of superv1s1on had fewer
difficulties than did those who received supervision.
Respondents, the data shows, who received supervision by
administrators had fifty percent more difficulties than
either of the other two groups, and more than the other
groups combined.
The question that comes to the writer's mind is,
why?

This should have some significant 1mplioations

for supervisors and administrators who supervise.

The

writer ventures to say that if this be true, many things
could be responsible for it.

For instance, could it be

that the administrators point out the problems, which
then makes the teachers more aware that there is a problem?

Could it be that teachers did not receive aid from

an administrator as favorably as they did from one more
removed from the concept of
intendent?

the

principal or the

super-

or could it be that administrators created
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an awareness of the problems without giving the sutt1c1ent guidance necessary in any attempt to eliminate
the pr oblems ?

In a~v
t as tar as supervision 1s
....., even'

oonoerned the data does not seem to indicate an atmosphere oonduoive to continued preparation.
TABLE X

SUPERVISION AND DIFFICULTIES
Types
Positions

Supervisor
Adm1n.
None
Total

Reading

Total

Time

Motivat1on

4

6

7

9

26

18

12

10

13

53

8

3

2

10

23

JO

21

19

32

102

Interest

Method Used Most Frequently and
Preparation in History
This study assumes that the oharaoter ot presentation may be an indication of teaoher preparation.
Wes ley and Wronski define method as aa series of
teaoher-d1reoted activities that result 1l1 learning by
the pup11. "9

Each teacher bas some method or way ot

9 ~esley and Wronski, QP, o1t., P• 339.
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presenting the materials to the students 1n her classroom.
The result is an assumption on the part of the teaoher.
The instrument used in this study asked, "What method
of teaching do you use most frequently?

The responses

to this question are analyzed with hours of preparation
in Table XI.

(Also see Chart rv, Appendix)

The analysis revealed that the combination
leoture-disoussion method was used most frequently by
all three groups.

The second most popular method used

by the respondents in this sample was the lecture method.
Interestingly enough it seems that the higher the level
of preparation the more frequently eaoh method was used.
Therefore, it seems that the character of presentation
is not an indication of teaoher preparation.
TABLE XI
METHOD USED MOST FREQUENTLY AND
PREPARATION IN HISTORY

Hours

Type

Total

30+

1 - 14

15 - 29

Variety
Lecture
LectureDiscussion
QuestionAnswer
Source
Research

4

5

8
10

11
10

23
25

6

16

17

39

2

4

4

10

1

2

3

6

Total

18

40

45

103
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Method and Lesson Plans
The second discussion perta1n1ng to methods 1s
in oonneot1on with the use of lesson plans.

The ques-

tion asked was, Do you use some form of daily lesson
plan?

It yes, would you please include

typical of what you most frequently use?

a copy of one
In answer to

the second part of the question, most responses were
to the effect that there were none

available. thev are

1D a ;nJapp\ng book that belongs to the school, mine are

not written, they are mental plans, etc. Of the one
hundred six responses of I.J:.S only ten percent sent
some form of plan. Most of these were mere outlines
with no activity and no behavior. Some covered the
whole periods 1n history in one class period, for example, the French Revolution.
The data on Table XII presents the answers to the
first question along with the method used most frequently.
This reveals that of those who say they use a lesson plan,
most of them use a variety of methods in their classroom.
The lecture-discussion method received the next highest
number of responses.

The lecture method was third, fol-

lowed by the question and answer method.

Of those who

answered 112 to the use of lesson plans, the lecture
method was used most frequently.

The question was re-

sponse free and almost every conceivable type of technique, procedure, and dev1oe was listed as a method.

This might indicate some degree of oonfusion among teaohers and even the authorities themselves when 1t comes to
defining method.

TABLE XII
THE METHOD USED MOST FREQUENTLY
AND LESSON PLANS

Response

Type
Variety

Lecture

Lecture Dis- Quest.
ouss1on
Answer

Total

Yes

33

29

31

13

106

No

3

11

5

4

23

36

40

J6

17

129

Total

Further study is another avenue of professional
growth.

This can be done by all teachers of world his-

tory either in a teacher-training institution, or on a
personal individual basis.

In

Principles

of

Secondary

Education by Bent and Kronenberg, one oan read these
words;
Education 1s one of the most rapidly growing
and changing professions, and unless a teacher
makes a deliberate and constant effort to keep
abreast of the times , she will soon find herself
dead professionally .10
1(£ent and Kronenberg, op,

oit.,

p. 566.
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An analysis of the data reveal ed that forty- two percent
of the total sample planned to attend school this summer.
Some significant observations may be summarized
at this point. In the area of the reading of professional
literature little interest or professional alertness was
shown. The attendance at workshops and inservice meetings, state or local teachers meetings, gave no indication of professional growth.

In the areas of class

assignments and the type of difficulties encountered by
the teachers included in this study, the supervision received apparently had no positive bearing on professional
growth. It was also observed that the method used most
frequently by the respondents was no indioation of the
amount of preparation they had received in history. However, the use of lesson plans in proportion to the amount
of preparation received and the method of presentation
used, gave some indication of professional growth.

After

having felt the pulse of the professional growth of the
teachers 1n this sample, the inescapable conclusion must
be that it is a bit weak.
Would you prefer having some national or professional organization determine what is most important for
world history students to know, 1f so what organization?
The underlying reason for asking this question grew out
of an article that appeared 1n The Social Studiea,
wherein Hyman M. Bood1sh reported for the Conference on
Policies and Strategy for Strengthening the Curriculum
of the American Public Schools.

The article read;
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Dr. Paul R. Hanna, one of the fifteen invited
participants, said, 1 We need to agree on a curriculum designed that will at least expose all children
to a common set of values and a common fund of lmowledge. Our education should prepare us to hold in common a belief 1n democratic ideals. our survival as
a free people requires our understanding of the most
significant generalizations from the frontiers of
knowledge. A curriculum locally conceived and
developed by the individual teacher cannot adequately meet national needs!'il
In the same article, it was reported that,
Dr. Hanna proposed a voluntary, non-governmental
attack on the development of a curriculum and materials that could be of use to all schools.12
The writer felt that since such a proposal was
being considered, that each teacher might be asked to
give his opinion concerning it, and in that event it
would be significant to know how the respondents of this
sample felt about receiving help from such an organization.

The data revealed that twenty-eight respondents

answered~ to the question, while one hundred answered
D.Q.

Of the twenty-eight who answered~, six said the

National Council for the Social Studies could do it, five
preferred the N. E. A., two said any qualified group, one
said the State Education Agency, one said the District
Teachers, and four were undecided. The other eleven gave
no response. Therefore, 1t appears that teachers of
world history in the selected high schools sampled in
this study, do not want a national or professional organization to say what should be taught.
llHyman M. Boodish, "The Teacher's Page," ~
Social Studies, Vol. L, No . 5 (October, 1959), 189.
12J.l21g.

CHAPTER V
DIFFICULTIES ENCOUNTERED IN TEACHING
WORLD HISTORY

Nature ot Important D1ft1oult1es
What do you consider to be the most important
difficulties 1n the teaching of your world history
classes?

The answers to this question could be the basis

for another study, but here the writer wishes to give the
nature of the problems.

One hundred and thirty, out of

one hundred and thirty-tour, participants responded to
this question.

The answers were many and varied.

The

writer took the privilege of condensing this list to
twenty-three (see Chart III).

Here the writer presents

a list of the four difficulties that were mentioned more
than any other:
1.
2.

3.
4.

Inability of students to read.
Lack of interest on the part of the studenhts.
Not enough time to cover the material oft e
text.
Inability of teacher to motivate the students.

The writer made an attempt to retain the words of
the respondents whenever possible.

It was found that

twenty-five percent of the respondents named number one
as the most important difficulty, twenty-four percent
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named number two, eighteen peroent named number three,
and fourteen percent gave number four as the most important difficulty encountered in the classroom.
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In

the words of some of the respondents, the following
appeared:

"Make the course two courses, for example,

Ancient and Medieval, for the first year, then from
1500 to the present for the second year," "No teacher
can do justice to this course now," "Could do better it
each day had thirty-six hours," "Time 1s a problem, I
also coach all the major sports, 11 "The students can't
read," "The students are not interested, they have a
negative attitude toward the course," or "I have no
trouble with other courses, however I find history a
different matter."

As was stated before, the answers

to these problems would constitute another study.
The investigator felt that some problems may
have been caused by lack of confidence 1n one's professional ability to cope with the situation.

So for that

reason, the answers to the following two questions were
combined 1n one (see Table XIII):

Do you feel qualified

to say what should be taught thoroughly and what should
be treated briefly?

What do you consider to be the most

important difficulties in the teaching of your world history classes?

About s1xty-s1X percent of the teachers

felt confident and qualified 1n their ability to seleot
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content materials for the one-year world history oourse.

Thirty-four percent did not reel qualified.

Of the re-

spondents who said llS2 to the first question, only three
listed

poor reading as the most important d1ff1oulty.

Twenty-six who felt qualified listed the same difficulty.
Motivation was listed as the maJor difficulty for those
persons with no professional self-confidence.

The writer

contends that the laok of oontidenoe in one's selt could
account tor the lack of ability to motivate.

~inally,

we may agree with Gilbert Highet that while;
It is true that we cannot all be fountains of
energy and novelty throughout every day, • • • we
ought, if we are teachers, to be so keen on our
own subjects that we oan talk interestingly about
unusual aspects of them to young people who would
otherwise have been dully neutral, or worse, eager,
but disappointed. A teacher must believe in the
value and interest of his subject as a doctor believes in health.1
Lack of time seems to have been more of a problem for those with confidence than for the ones who
answered n.Q.

But it was significant to note that lack

of interest on the part of the students presents a
problem for both groups.
There is then, a significant correlation between
the amount of professional self-confidence a teacher has
in himself and the difficulties encountered in a
lo11bert Highet, The Art of Teaching CNew York:
Alfred A. Knopf, 1950), p. 15.
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classroom.

This is to say that those who feel self

confident tend to be more aware o f difficulties than
those who are less sure of themselves.

TABLE XIII
THE RELATIONSHIP BETWEEN PROFESSIONAL
SELF CONFIDENCE AND DIFFICULTIES
Lack of
Interest

Lack of
Time

Yes

19

13

6

26

64

No

13

6

ll

3

33

32

19

17

29

97

Response

Total

Moti- Poor
vation Reading

Total

3df:::x.05= 7.815
x 2 ::: 13. 749

Difficulties were compared with some other areas
of this study to discover whether or not there were any
correlations present.

In the area of preparat1on,wh1le

there was no significant correlation shown in Table XIV,
as the hours 1n preparation increased the difficulties
increased also.

To the writer this may be an indication

that the higher the level of preparation the more a
teacher becomes aware of the problems that exist 1n a
cla ssroom, especially if they are problems that she
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should be able to eliminate or at least to understand.
TABLE XIV
PREPARATION AND DIFFICULTIES

Hours
Poor
Reading
Lack ot
Interest
Lack ot
Time
Lack of
Ability to
Motivate
Total

Total

1 - 14

1.5 - 29

30+

4

11

13

28

7

7

13

27

10

19

1

8

2

4

.5

11

14

30

41

8.5

Does age have anything to do with the type of
difficulties encotm.tered 1n a classroom? There was no
significant correlation, but some interesting observations could be made (see Table XV).

As was the case

with diffioulties and preparation, the problem o f ~ .1.ng

seems to increase with age.

The problem of interest

seem to decrease with age, while that o f ~ tended to
increase with age.

The age group between thirty and

thirty-nine appeared to have fewer d1ff1oulties than
the other age groups.
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TABLE XV
AGE AND DIFFICULTIES

Years
20-29 30-39 40-49

50

Over

&

Total

Poor
Reading

7

4

9

12

32

Interest

13

3

11

5

32

Time

4

3

5

11

23

Mot1vation

6

3

4

4

17

Total

JO

13

29

32

104

Years of experience seem to have no significant
bearing on the type or amount of difficulties encountered
by a teacher 1n a classroom (see Table XVI).

Even for

those teachers with from fifteen to thirty years of experience, reading 1s the most difficult problem.

There-

fore, 1t is apparent that difficulties are common to
most classrooms.

There is little variation in types or

number of difficulties.
The instrument also probed for the answers to
the following questions: (1)
last?

When did you attend school

Table XVII contains this information.

The table

starts with the year of nineteen hundred and forty-nine

and continues through nineteen hundred and sixty.
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It

reveals that most respondents attended school at some
time within the last five years.

Only seven respond-

ents had not attended school since nineteen hundred and
forty-nine.

There are three exceptions to that state-

ment that do not appear on the table.

One respondent

has not been back to school since nineteen hundred
thirty-eight, another, not since thirty-two, and still
another, not since twenty-nine.

TABLE XVI
EXPERIENCE AND DIFFICULTIES

Years

Poor
Reading
Lack of
Interest
Time
Motivation
Total

( 2)

Total

l - 4

.5 - 14

11

10

13

34

11
.5

13

30

7

6
6

8

4

8

18
20

3.5

34

33

102

1.5 - 29

What courses did you study?

This question

was analyzed 1n relationship to the last year the rel 1n Table XVII. It is imspondents attended sohoo,
portant to note that forty persons had studied history,
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fifty-one had studied education, thirteen had studied
social studies, and forty-one had studies 1n other
areas.
TABLE XVII
SIZE OF SCHOOL AND LAST YEAR ATTENDED

Year
Size

Total

1940-49

19.50-.5.5

19.56-60

Large

6

9

27

42

Medium

0

11

36

47

Small

1

8

31

40

7

28

94

129

Total

(3) When do you plan to do additional study?
This 1nformation 1s in Table XVIII, and it reveals that
better than half of the respondents plan to do additional
study within the next two years, with the bulk of them
attending this summer.

(4) What courses do you feel that you need in
order to do a better job of teaching world history?
Table XIX shows that seventy-six persons feel that they
need some form of history.

Sixty-one persons who had
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been to school within the last five years felt that

Many of these

they needed more courses in history.

listed Asian, Russian, Chines, or Far Eastern, to
name a few.

This is in keeping with a statement made

by Hyman Kublin, in his article on paperback books and
the study of Asia.
Countless teachers who are themselves the products of the more narrowly conceived collegiate
curricula in vogue a decade or a generation ago,
are the first to admit inadaquacies to teach the
history and cUltures of Asian people.2
Other courses listed as needed were: methods of teaching

socia l studies, social science, geography and

modern or oontecporary problems.
TABLE XVIII
WHEN DO YOU PLAN TO DO ADDITIONAL STUDY

Years

Size

1961

1962

Total

1963

Large

16

5

l

22

Medium

25
15

3

4

32

8

2

25

56

16

7

79

Small
Total

2 tlyman Kublin' "Paperbacks onJ~ia ~~: ~igh
School Use" Social Education, Vol.
'
(February,'1960), 58-60.
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TABLE XIX

WHAT COURSES DO YOU FEEL YOU NEED TO DO A
BETTER JOB OF TEACHING WORLD HISTORY
Courses Needed

Size
History

Methods

Total

Soc. So1. None
1

Large

27

4

3

3

38

Medium

28

6

3

3

48

Small

21

6

6

2

39

Total

76

16

13

8

117

Elsewhere on the instrument teachers were asked
to lis t t he courses other than world history that they
taught .

The 11st below shows the other areas taught

by teachers of world history included in this sample.
American History
Texas History
Negro History
English

Physica l Education
Civics
Mathematics
Coa ching

Reading
Science
Economics
Driver's Education
Commercial Education
Home Economics
Music
Geography
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CHART III
MOST IMPORTANT DIFFICULTIES ENCOUNTERED

%

Teachers
Reporting
2.

3.

Lack of interest on the·part of
the students
Lack of time t~-~~~;~ ·th~- ~~t;;i;i·····
Lack of historical knowledge
••••

23.8
18.0

4.

Lack of geographical knowledge

{teacher) •.... ... ... . ...............

3.0

{ s tuden1:B) ••••••.••••••••••••••••••••

10.0

1.

5. Lack of ability to motivate (teacher) ••
6. Inadequate facilities ••••••••••• •..•• .
7. Textbook (outdated or too difficult

14.o
.07

8.

for students) ••.. •• •.....•.••••......
Poor reading or poor background

10.0

9.

Negative attitude of students toward

(students) ........................•.

24. 6

history . .............. . ... ... .. . ... .

8. o

13.

Immaturity of students (9th and/or
10th} •••••••••••••••••••••••••••••••
Low ability of students •••••••• ••• ••••
overcrowded classes ••••••••••••••••• • •
Required course (all students must

14.

have 1 t) •••.•......•..............••
D1so1pl1ne .......•....••..............

10.
11.
12.

15. Heterogeneous grouping (difficult to

16.
17.
18.
19.
20.

21 .
22.

23.

challenge the bright or gifted
students without making it too difficult for the average and low
ability students} •••••••••••••••••••
Language barrier ••••••••• •••• ••••.••••
None or Other ...•..••..•.•.•.•••••...••
Inadequate or No responses • .• •••••••••
Outside interference (Parents, choir,
band, football, etc.) (Mathematics
and Science schedule) •• • •••••••••••••
Inability to correlate with other
subject matter areas to make it
meaningful for the students •••••••••
Lack of instructional materials •••••••
Teacher's distaste for total program .•
Lack of ability to see relationships ••

10.0
2. 0

3. 0

.07
• 07

6. o
1.0
3. 0
2.0

2.0
2. 0
8.0
1.0
3.0

CHAPTER VI
PROFESSIONAL PREPARATION AND SCHOOL SIZE
Preparation of Teachers
A difference in the preparation of teachers

may be explained by the size of the school population.

The preceding assumption was made by the writer as a
guide for the probing of the preparation of teachers
1n the different groups.

For this purpose the six

origina l groups of schools were collapsed to three
groups, as follows:
Identity

Size CPopulat1on}

Large................
Medium...............
Small................

1,000 and above
500 - 999

Below 500

Hereafter these schools will be spoken of as large,
medium and small schools.

Since preparation was dis-

cussed in Chapter III, it will be discussed here only
as it pertains to the size of schools.
In calculating the mean of the number of hours
in general preparation of the respondents 1n this study,
it was found that there was no significant difference
in the preparation according to school size.
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The same
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thing was found to be in calculating the mean of the
hours earned 1n history, both American and non-American.

TABLE XX
MEAN DISTRIBUTION OF HOURS EARNED

IUstQr:t::
American & NonNon-American
American

Size

General

Large

53.12

16.37

11.12

Medium

47. 87

16.50

9.75

Small

40 . 62

15.00

10.12

Mean

47. 20

15.80

10.33

The writer is aware that to give only the mean
of a distribution oan be highly misleading, since extremes affect the mean.

But for purposes of this study,

the writer feels that the mean will be sufficient as
the hours earned will be slightly higher using the mean.
It oan be observed from Table XX that the mean hours
for general preparation was forty-seven and twenty hundredths.

Aooord.1ng to 1'11ss west, "Those who are to teach

world history should not have their training confined to
the social studies alone.ttl It is apparent that the mean
lwest, op,

cit., p . 269 .
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hours for general preparation in sooial science is far
below that of the recommendation of authorities in the
literature, as shown by Chart II.
It is also apparent that the mean hours in history, both American and non-American is fifteen and
eighty hundredths which is far below the twenty-four to
thirty-six hours recommended for concentration in one
of the disciplines.

This score is heavily concentrated

in American history and authorities say,

11

Heavy concen-

tration in American history courses does not adequately
prepare an instructor for teaching about involved historical and contemporary world relationships.n 2 The
mean hours in non-American history is ten and thirtythree hundredths.

It can be seen that this meager num-

ber of hours is far too short of the expectations as
called for in the textbooks to be used by world history
teachers in the State of Texas.

A deficiency in prepa-

ration 1s apparent.
There 1s no appreciable difference in amount of
preparation earned by respondents in each of the several
schools.

The writer does not mean to say that there were

none prepared.

There were several included 1n the study

who had far above the number of hours of preparation
necessary to be termed a wel 1-prepared wOrld history teaorer.
2Siemers,

op. cit.,

p. 193.
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TABLE XXI
SIZE OF SCHOOL AND MAJOR

AREAS OF DEGREES

Degree Areas
Social
History Science Education Other

Size

Large

Total

15

12

10

7

44

Medium

8

12

8

21

49

Small

13

10

10

8

41

36

34

28

36

134

Total

The four major areas of preparation were history,
social science, education, and other.

The data was checked

to determine the number of degrees 1n each area of concentration according to the size of the school.

As is re-

vealed in Table XXI, the large and small schools have more
history majors teaching history than the medium sized
schools.
-

The medium sized schools had more respondents

with degrees from other areas teaching history.
There is no significant difference in the size of
schools and the extent to which respondents have done advanced work beyond the Master 's Degree.

Twenty-seven per-

cent have done work on the Master's level 1n the large
schools, while twenty-two percent have done work beyond
the Master 's Degree 1n both the medium and small schools.
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TABLE XXII
SIZE OF SCHOOLS AND EXTENT OP PREPARATION

Size

Bachelor's

Degree
Master's Master' s +

Total

Large

17

15

12

44

Medium

21

17

11

49

Small

21

11

9

41

59

43

32

134

Total

The world history course is required in Texas
high schools .

The state says that each high school

must make available, one credit or unit of world history.
The data showed, in answer to the question of how

many

semesters of world history does your school offer, that
one hundred and twenty-eight respondents related that
their schools offered world history for two semesters.
Five schools offer it for one semester.

The writer

feels that those five schools are probably junior high
schools, and that world history is offered again on the
senior high level.

The answer from one school was in-

adequate, and the writer could not determine the meaning
(see Table XXIII).
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TABLE XXIII
SIZE OF SCHOOLS AND SEMESTERS
WORLD HISTORY OFFERED

Semesters

Size

Total

One

Two

Large

2

42

44

Medium

0

48

48

Small

J

J8

41

.5

128

133

Total

Respondents were asked about the grade level
on which world history was offered.

A check of the data

revealed that twenty-six schools offer world history on
the ninth grade level, forty-seven offer world history
on the tenth grade level, and twenty-nine schools offer
it on either ninth or tenth grade level.

Therefore, it

appears that world history in the state of Texas is
mostly a tenth grade, two semester course .

However,

some respondents suggested that it should be offered
to students who are more mature than freshmen and sophomores.

They suggested that it be offered on a twelfth

grade level.

Their reasoning was that the more mature

student was ready for generalizations and relationships

as they must be t

8
ht
9
aug
in a world history course (see

Table XXIV).
TABLE XXIV

SIZE OF SCHOOL AND GRADE LEVEL
WORLD HISTORY OFFERED
The Grade Level

Size
9th
Large

10th

Total

Either

8

16

18

42

Medium

12

17

7

36

Small

6

14

4

24

26

47

29

102

Total

The thinking behind the question, How many

classes of world history do you teach each day?, was
two-fold:

Since all schools are accredited by the

Southern Association, there should be some similarity
in the pattern of assignments .

The second reason for

the question was to determine the number of different
preparations a teacher usually had to make.

Edith

West says;
When making assignments, the administrator
should remember the heavy burden on ••• teachers which keeping up with current affairs entails.
If teachers a re to do a good job of teaching world
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history and current events, th
time for planning.3
ey need sufficient

TABLE XXV
RELATIONSHIP OF SIZE OF SCHOOLS
AND ASSIGNr-lENTS
School

Exclusive

Part-Time

Outside

Total

Large

17

24

3 3

44

Medium

17

29

3

49

Small

4

30

7

41

38

83

13

134

Total

4 df::: x.05= 9.488

x2 =11.513
The data shows that more teachers draw parttime assignments regardless of the size of the school.
The larger and medium size schools have more teachers
teaching world history exclusively, and fewer assignments outside the field.

The smaller schools seem to

make more assignments outside of their major field
than do the larger schools.

It 1s possible that these

are four or five teacher schools where it is usually
the practice for a teacher to teach more than one
3west, op, cit., p. 268.
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subject.
tice.

The school size could account for this prac-

There was a significant correlation between the

size of the schools and assignments.
In answer to the question, What supervision do
you receive?

The data revealed that the larger the

schools, the more supervision was received.

The data

also revealed the fact that the larger schools are more
likely to have specially designated supervisors. Twentyone percent of the respondents received no supervision
by a supervisor or administrator; better than fifty percent received supervision by an administrator.

There is

then a positive correlation between the size of the
school and the degree to which the classes are likely
to be supervised.

TABLE XXVI
RELATIONSHIP OF SIZE OF SCHOOL
AND SUPERVISION

School

Supervisor

Administrator None

Total

17

s

s

.32
22

10

14

44
49
41

34

71

29

134

Large
Medium
Small

22
7

Total

4 df; x.05 = 9.488
x2 ::: 24 •.379
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In response to how many classes of world history do you teach daily?, the data shows that as the
s1ze of the school enrollment increases, the number of

teachers teaching four or more classes of world history
daily increases.

As the s1ze of the school increases,

the number of teachers teaching only one class of world
history daily decreases.

So, it is safe to say that

there 1s a positive relationship between the size of
schools and the number of world history classes a
teacher would have to teach daily.
TABLE XXVII

RELATIONSHIP BETWEEN SIZE OF SCHOOL AND
WORLD HISTORY CLASSES TAOOHT
DAILY

Number of Classes
School

1

2

3

4

Total

Large

J

8

9

22

42

Medium

2

10

11

2.5

48

10

13

13

.5

4.5

15

31

33

52

131

Small
Total

6

d1::

x. 05 = 12. 592
x2 = 24.853
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As the size of the school enrollment increases
the likelihood of a teacher draWing more than one outside assignment decreases .

Teachers of small schools,

a re likely to teach from two to three classes, other
than world history, daily . 4
As was shown in Table XXVIII, the fact that the
l arger schools have more supervision may account for
the assignments adhering to the standard set
accrediting agency .

by

the

Therefore, since an i ncrease 1n

size tends to decrease the assignments outside the area
of world history , there 1s a s i gnificant correlation
between size of schools and the teaching assignments
( see Table XXV) .

TABLE XXVIII
RELATIONSHIP BETWEEN SI ZE OF SCHOOL
AND NUMBER OF CLASSES OTHER THAN

WORLD HISTORY TAUGHT DAILY
Number of Cl asses

School

Total

1

2

3

4+

Large
Medium
Small

15

4

4

3

26

16

5

7

3

31

2

17

12

4

35

Total

JJ

26

2J

8

92

6 df = x .05 == 12.592
x2 = 21.279

4iiandbook • • • Principals,

op, cit., 31.
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Respondents were asked, What three books do
you use most for source material? (Please list in the
order of preference)
The writ er asked this question
•
in an effort to determine what types of books were used
most as sources of

inf ormat1on for the teachers.

Re-

sponses were analyzed in tabular f orm ( see Table XXIX).
TABLE XXIX

SOURCE MATERIAL

Choice

Textbook

Histories

Outlines
Reviews

Yearbooks
Periodicals

Encyclopedias

1st

42

26

10

6

15

2nd

17

38

8

6

14

3rd

13

22

5

10

10

72

86

23

22

39

Total

It was noted that one of the state adopted textbooks was used by forty-two respondents as their first
ohoioe for sou.roe material.

Other histories were listed

as the first choice of twenty-six respondents, fifteen
listed the encyclopedias, ten listed the use of outlines,
such as Well's and College Outlines, and reviews, such
as Gordon's Reviewing world History.

It is significant

to note that yearbooks and periodioals, which are

considered to be some of the most important
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references

in use for the teaching of world

history received only
six listings as the first choice. The first choice of
source material distributed according

to size of schools

is shown in Table XXX.

TABLE XXX
SIZE OF SCHOOLS AND FI RST CHOICE OF SOURCE MATERIAL

Schools

Textbooks

Other
Histo- Outlines
ries
Reviews

Yearbooks
EnoycloPeriodicals pedias

Total

Large

13

11

6

0

3

33

Medium

13

10

1

4

10

38

Small

16

5

3

2

2

28

42

26

10

6

15

99

Total

A difference 1n the preparation of teachers may
not be explained by the size of the school population.
The medium size school s have more teachers teaching
world history with majors 1n other areas than do the
l arge or small size schools.

The small schools tend

to give more assignments outside the major or related
area of concentr ation than do the large or medium size
schools .

In the a rea of supervision, the larger

schools receive more supervision than the small or
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medium size schools.

A teacher of world history, 1.n a

1arge school, would more than likely teach more classes
in world history, than outside the area, whereas the
small schools tend to make more assignments 1n other
areas than 1n world history.

Therefore, the writer

has to conclude that there 1s a difference 1n the s1tuat1ons under wh1ch world history 1s taught.

CHAPTER VII
SUMMARY AND CONCLUSIONS
Summary
1.

portant.

There is evidence that world history is imWorld history is more important since we have

reached the Age of Space 1n our adventure into civilization.

World history must be taught as world history

not as the fringes of American history.
2.

There is sufficient standardization by which

a prepared world history teacher may be Judged.

However,

there 1s need tor more research 1n the area of world
history.

3.

There is a correlation between the actual

content of the world history course and the criteria for
determining the preparation needed by a teacher .

Wesley

and Wronski say there is no discernible connection between objectives and therefore one or the other ought
to be modified.

The writer believes that the same holds

true for the content of world history .

If the areas

to be taught are not a part of the preparation for
teaching them, then the preparation ought to be modified.
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One does not learn to fly a jet by driving an automobile.
The mea s ur able part of a teaoher•s tra1n1ng is definitely
an i ndex of his preparation.

4.

The size of the school population is not an

index to determining teacher preparation.

5. It is possible by empirical instrument and
evidence t o arrive at thoroughness of preparati on.

6.

There is a significant difference 1n the

s i t uations under which world history is taught in several schools accredited by the Southern Association.

7. The measurable part of teacher training,
that is , degr ees held , hours of credit, and additional
s t udy, i s one index of teacher preparation.

8.

The reading of professional literature is

an indication of i nterest and professional alertness .
Respondents t n this study did not read heavily in the
liter ature perta ining to t he teaching of history or the
s ocial studies.

9.

Participation in professional organizations

is an i ndi cation of professional growth.

Respondents

di d not parti cipate in professional organizations direc t ly conc erned with their teaching s peciality to

any

degree of significance.
10 .

Supervision, in this study, was not an

1nd1oation of an a tmosphere conducive to continued or
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improved preparation.
11.

In this study, it was revealed that years

of experience have not added to hours of academic preparation.
12.

The higher the level of preparation, the

greater the probability of the teacher being given exclusive or part-time assignments in the area in which
he is prepared to teach.
13.

The study revealed a deficiency in the state

requirements of American history and government on the
part of a few teachers.
14.

A review of the literature and an examina-

tion of the state adopted textbooks revealed that teachers are deficient in knowledge on specific areas of the
world's history needed to teach the course effectively.

15. Requirements of the Southern Association
of Colleges and Secondary Schools, as well as those of
the Texas Education Agency appear to be extremely low
for the specific job to be done.

16.
this study.

Difficulties were common to all schools in
There was little variation 1n types of fre-

quency mentioned

according to size of school.

The

most common diffioult,.es were: lack of interest, lack
of time, motivation and poor reading.
The size of the school had no appreciable
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bearing on the following:

th 1
e ast year of attendance
at school, the courses studied. the
•
Plan to do additional
study, courses needed to do a better job of teaching
world history, and courses taught other than hi s t ory.
18. World history in these selected high
schools of Texas appear to be a two-semester, tenth
grade course irrespective of the size of the school.
19.

Participants in this study do not want

a national or professional organization to determine
what should be taught to students of world history.
Conclusions
The purpose of this study was to describe the
academic and professional preparation of teachers of
world history from selected high schools accredited by
the Southern Association of Colleges and Secondary
Schools in Texas, during the 1960-61 school year.

The

investigator was to answer five specific questions.
They are answered as follows:
The teachers of world history from selected high
schools, which appeared in this study, are not professionally prepared to teach world history.

The writer

found that as far as the empirical instrument could ascertain, the academic preparation of these teachers was
deficient in many areas.

The data revealed that only

held bachelor's degrees 1n
twenty-seven percent Of them
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history, and nine percent had degrees 1n history on the

Master's level.

It further shows that twenty-five per-

cent held degrees in the social sciences.

But authori-

tie s say that preparation in the social sciences ~not
necessarily sufficient for the teaching of world history.
The mean distribution of hours earned 1n general preparation

of these teachers was forty-seven and sixty-

two hundredths.

This is about twenty-five percent

short of the recommendations as set by the literature,
see Chart II, page 52.

This mean is also about thirty

semester hours short of what 1s demanded by the very
textbooks they are using.

The mean distribution of

hours earned by respondents in this study, in the area
of history (American and non-American) was fifteen and
eighty hundredths, and in history, non-American, it was
ten and thirty-three hundredths.
Further evidence was presented to show that these
teachers had received very little professional growth
through attendance of professional meetings, and the
reading of professional literature.

In only one area

was there professional growth, and that was 1n advanced
work done by those holding a Master's Degree. The teachera of world history are not showing evidence of professional growth in the area of world history.

Only one-

third of those with a Bachelor's Degree in history pursued
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the same area on the Master's level .

Only about ones eventh of those with Bachelor's Degrees in the social
sciences went on to the Master's Degree in the same

area.

History and social science majors, in this study

are going into education and other areas on the graduate level.
The char acter of presentation is not an indication of teacher preparation.

Most respondents in this

study used the lecture and the lecture-d1scuss1on
methods most frequently.

This would indicate, while

they may know about other methods--problem, socio-drama
and source method--still the most popular methods seem
to be that of lecture and lecture-discussion.
Therefore, the writer believes that as far as
can be ascertained from this instrument, the teachers
of world history in t he selected high schools involved
in this study, show serious deficiencies in their professional preparation for the teaching of the course.

APPENDIX
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May 9 , 1961

to:

Th e Schoo l Administrator Addressed

oear Sir:
Mr s . Be r t h a C. Starks is a teacher of World History
in the Mi d l and Pu bli c Schools and, as you can see from the
enclos e d qu~stiounaire ,

i s d oing a study in the preparation

of t eac h e r s f or teac hi ng 1/orld Hi s tory.

He in the Midland

Scho o l s Yill appre cia te any he lp w~ich you can give her in
securi ng responses to thi s ques t ionnaire and compiling much
needed in fo r mation o n thi s s ubject.
Very truly yours,

. (._ : ,,,,/ / / (!. ~1.1; rfHarold R. Hitt
Sup e rint e ndent

HHH:mr

2201 E. Californ1.·a A'Ne .
Midland, Texas
May 1, 1961
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Dear Colleague :
As you know the Soc i a l Studies Curriculum in Texas is undergoing a
major r ev ision. World history seems to be the subject suffering most
from the ope r ation , and research reveals that much study is needed in
al l areas including that of teacher preparation.
I am gathe r ing information on "The Professional Status of Teachers of
World Histo1.-y in Sel ect High Schools of Texas", in order to obtain a
professional profil e of conditions in our state.

This informat i on wil l be compiled and incorpor a t ed into my Masters'
thesis this summer a t Prairie View A & M College. No information will
be r eveal ed regarding individual schools, districts, or teachers.
Would you kindl y have your teachers of Worl d History comp l ete and retum
t he enc l osed questionnaires to me on or befor e May 20, 1961? A stamped
self-addressed envel ope is included for your convenience.
It is my hope that i nformation from this survey will be of help to
t eacher training i nstitutions, school administrators, and subject matter t eacher s . The f indings will be compared with a similar study done
by Dr. A. s . Siemers i n the State of California and by the I llinois
Council for t he Socia l Studies in Illinois.
Attempt s will be made to send you a summary of the findings, if you so
desire .
Thanks , i n a ntic ipation of your professional cooperation.
Sincerely,

r#~~s
Enclosures
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THE PROFESSIONAL STATUS OF TEACHERS OF WORLD HISTORY

IN SELECT HIGH SCHOO~ OF TEXAS

By
Bertha C. Starks
A.

Explanation

The purpos e of t his i nve ntory is an attempt to determine the background preparation and r ecent training of teachers of World History in select high schools
of Texas.

B.

Directions

Check the most appropriat e answer (s), or follow directions as indicated.

Please retur n the ques t ionnair e , in the stamped self-addressed envelope, by May 20,
1961.

c.

The Questionnaire

Name {Optional)

School

------------

City_ _ _ _ _ _ __ _ _ __ _ _ _ _ _ _ _ _ _ School Enrollment _ _ _ _ _ __

What degree ( s ) do you hold?
Bache l or s Degree
in His t ory
in Soc i al Science
in Education
_ Other (Pl ease name)

(Please check below)

-=

Masters Degree
i n History
in Social Science
in Education
Other (Please name)

=---- -~-=--=--:----;:-:--:
Date of issue: -----:------;---:Indicate the courses included in your background preparation by placing the number
of credits or hours to your credit in each course below.

Date of issue

History:

Undergraduate

Courses
Ancient
World
European
American
(Other)

Geography:

Worl d
Economic
Political Sc i ence :
St a t e
Nat ional
World Problems

EconOUrl.cs:
Business Law:
Sociology

----

-

Gradua te
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Courses
Undergraduate
APthropology
Method& of Teaching Social Studies
curriculum (High School)
jpdio Visual Aids
teXtbook Selection & Evaluation
psychology
navel (for credit)

Graduate

What is your age? _
20-30; _
30-40 ; _
40-50;
over 50
llOW many years have you taught? _
llOW many years have you taught History? _
&aw many classes of World History do you teach each day?
sow 11any courses other than World History do you teach each day?
List them:::-:=-=~;:::;-::i"""';'.;;:::-:=-:.:::-:::-:-:::---:-:---;---:---::-;;---:---~~~~-----SOW many semesters of World History does your school offer?
One_; Two _ ; Other __ ; Grade level: _ _ ; Average size of classes:
1)0 you attempt to cover nearly all areas of periods in World History?
yes _
No _ _ •
I f no, what are your areas of concentration?

Do you feel qualified t o say what should be taught thoroughly and what should be

treated brie fly ? Yes _ _ No
•
Would you prefer having some national or professional organization determine what
is most i mportant for World History students to know? Yes
No
If yes, what or ganiza t i on?___________________,.----,--~ - Cbeck or list the pr ofess iona l organizations of which you are a member and indicate
bow extensively you read the official periodicals .
Organization

Only articles
on Soc . Science

Thor oughly

Frequently

Never
find time

N.E.A.
Social Education
Tbe Social Studies

What professional meetings have you attended this school year?

1.

2. - - - - - - - - - - -- -----------------3.
4.
---------------you attend workshops or Inservice Programs regularly? Yes -

Do

No -

What supervision do you receive:

-

(Check items applicable)

None
Occasional visit by Principal
Regular visits by a Supervisor
Other;
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Whit method of teaching do you use mos t frequently?

Vby?=~;~~~~~~;~~~;~~~~=====--==--===-===-===-===-===-=
Vby?
~-----------===

Vbat- method o f teaching do you use l e ast ?

\lhat- method s would you like to see demonstrated?

l)O

you use s ome form of Daily Less on Plan? Yes
No
please include a copy of one typical of wha-;-- • If yes , would you
with this questionnaire) .
you moS t frequent l y use? (Re turn

\lhat three (3) books do you use mos t for source mat erial?
order of preference) .
Author

~

(Pl ease list in the

Publisher

1._ _ __ _ _ __ __

2._ _________

__________

).

llben did you attend school last?

(Year)

What courses did you study?
llben
llhat

-------------- ---------- do you plan to do additional study?
------------------courses do you feel you need in o rder t o do a better job of teaching World
His tory :
------------------ - -------------

What do you consider to be the most i mportant difficulties in t he t eaching of your
World History classes?
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The following are questions which appeared in
the instr ument , and an analysis of the samet
an swer s the f ollowing:

Chart IV

What method was used most f re-

quentl y and t he most frequent answeres to why the method
was used.

What method was used least, and why? What

method would you like to see deomonstrated?
CHART IV
METHOOO
Method Used Most and Why
Var iety ................ .
Lecture ......... . ...... .
Leoture-D1scus s 1on ••••••
Question and Answer • ••••
Source •••••••••••••• • • • •

Creates interest
Poor reading ability of students
Student participation
creates interest
Immaturity of students

Method Used Least and Why
Lecture . ... . ...... . • • • • • Non participation of students
Students inability to take notes
Reports . . ..... . .. • • • • · • • Immaturity of Students
Pr ojects • •• ••••••••••••. Immaturity of Students
Source ........... • • • • · • · Students inability to read
Audio-Visual Ai ds•······ Not available

Me thods That Respondents Would Like
to See Demonstrated
Lec t ure
Unit
Res earch ( Source)

Audio-Visual Aids
Discussion
Group Reports
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SIMILARITIES BETWEEN THIS STUDY
AND THE CALIFORNIA STUDY
1.

World history is predominantly a tenth grade, two
semester course. World history 1s a required
course in Texas, whereas in California world history as a required course is losing favor .

2.

California teachers feel that sophomores are too
immature for a study 1n world history. In this
study many teachers mentioned immaturity as
their most important difficulty encountered in
the teaching of their world history classes.

3.

The problem of selecting content plagued the
teachers of California as well as those of this
study. Therefore, more teachers try to cover
all of the world's history in one-year. Seventy
percent of the California sample said yes to the
question, while eighty-nine percent of the respondents in this study try to oover all areas
1n one year.

4.

Lectures and general discussions were the most
popuJ.ar methods used 1n the California study.
The data in this study revealed that the lecture
and the lecture and discussion combination were
the most popular.

5. Courses taught in addition to world history are
listed below for both samples:
California
American History
California History
Pacific History
English
Physical Education
Geography
Civics
Driver Education
Mathematics
Coaching
Economics
Journalism
Art
Life Science

Texas
American History
Texas History
Negro History
English
Physical Education
Geography
Civics
Driver Education
Mathematics
Coaching
Economics
Commercial Education
Music
Science
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Mentally Retarded
Psychology
9th Grade Social Studies
Language
Typing
World Affairs
Student Government

Reading
Home Economics

6.

The California study shows that fifty- four percent
of the teachers sampled hold degrees with concentration 1n history or social studies. Th1s study
shows that fifty-two percent hold degrees concentrated in history and/or social studies .

7.

Course concentration in "education" was reported
by twenty-eight percent of the California sample.
This study reported twenty percent of the sample
had concentration 1n "education".

8.

Problems encountered by the teachers 1n the California sampl e and the percent of teachers listing
them were similar to those of this study. The
difficulties of this sample are listed in Chart
III on page 82. The California sample is listed
below
Teachers
Reporting
Problem
!.,a.ck of time .......••........•.....

Student apathy ••••.••••••••••••••••
Lack of geographic background •••• ••
Poor instructional resources
other than text ••••••• •• ••••••••••
Poor textbooks •• •••••••••••••••••••
Student inability to generalize or
grasp essential material .•••••••••
Too much material for one year •... .
Need for more and better curriculum direction and planning for
administration ••••• • ••••••••••••••
Semi- administrative problems within
class: (poor audio-visual equipment seating arrangement, poor
room~ .................. • • • • • • • • • • · ·
Need for ability grouping ••••••••••
Poor reading habits ••.•.• . •• ••• •• ••
Outside Competition from N,
sports, etc .
Larger olas see • • •••••••••••••••••••
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